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C O M M O N  C O R E  S T A N D A R D S

Note: For your reference, the list of California Common Core State Standards abbreviations is on the following page.

5.4.1.—Human Settlement and the Natural Regions of the Eastern Seaboard
In this unit, students discover how ecosystems, and the goods and services they provided, decisively 
shaped where and how humans lived on the eastern seaboard. They learn about the ways human 
decisions affected their interactions with the ecosystems in which they lived. They also learn the value of 
natural resources to both European settlers and American Indians. Then they learn the ways in which the 
physical geography and resources of this region attracted and sustained human settlement. They read 
about how human systems react to natural systems to produce distinctive patterns of settlement. They 
explore the economic and cultural ideology that European colonists brought to North America, and see 
how it influenced the ways in which they saw this new environment and decided to make their living there. 
Finally, they study why people settle where they do, and how the natural world influences such decisions.

California Education and the Environment Initiative

Human Settlement and  
the Natural Regions  

of the Eastern Seaboard

Teacher’s Edition

5
History-Social 

Science Standard 
5.4.1.

California Education and the Environment Initiative
Increasing Environmental Literacy for K–12 Students…  
Because the Future is in Their Hands

TEACH COMMON CORE STANDARDS 
WITH THE EEI CURRICULUM
Created with your needs in mind, this document shows the correlation between the EEI Curriculum and the California Common Core State Standards.  
By teaching the EEI unit lessons in your classroom, you will be simultaneously addressing the Common Core standards depicted in this guide.
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Using the EEI-Common Core Correlation Matrix

The matrix on the front page identifies a number of Common Core standards that are supported by this EEI unit. However, the 
check marks in the matrix do not necessarily signify that the Common Core standards checked will be taught to mastery by using 
this EEI unit alone. Teachers are encouraged to select which Common Core standards they wish to emphasize, rather than teaching 
to every indicated standard. By spending more time on selected standards, students will move toward greater Common Core 
proficiency in comprehension, critical thinking and making reasoned arguments from evidence. Teaching this EEI unit will provide 
opportunities for teachers to implement the shift in instructional practice necessary for full Common Core implementation.

California Common Core State Standards Abbreviations

■  ■ CCCSS: California Common Core State Standards

■  ■ L: Language Standards

■  ■ RI: Reading Standards for Informational Text

■  ■ SL: Speaking and Listening Standards

■  ■ W: Writing Standards

Note: Since each Common Core standard includes a breadth of skills, in this correlation, the portion of the standard description that is 
featured in the Common Core standards applications is cited, using “…” to indicate omitted phrases. For a list of the complete standard 
descriptions, please see the Common Core Reference Pages located on pages 21–22 of this document.

A Note about Common Core Speaking and Listening Standards

Many of the EEI units provide various learning structures, materials, and groupings that lead toward students working in pairs or 
small groups to discuss concepts and ideas. This supports the skill in Speaking and Listening Standard 1 “Participate effectively in a 
range of collaborative discussions (one-on-one, groups…) with diverse partners.” With prior instruction in collaborative discussion 
techniques, students can be placed in pairs or small groups to discuss the lesson topics. To aid in teacher planning, the lessons are 
listed below along with their learning structures for whole class, pairs/partners, and/or small groups: 

■  ■ Lesson 1: Whole class, partners

■  ■ Lesson 2: Whole class, partners

■  ■ Lesson 3: Whole class, small groups

■  ■ Lesson 4: Whole class, partners

■  ■ Lesson 5: Whole class, small groups

■  ■ Lesson 6: Whole class, small groups

National Geographic Resources

■  ■ Human Geography wall map (Lesson 1)

■  ■ Physical Map of the Eastern Seaboard student map (Lesson 1)
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Unit Assessment Options

Assessments Common Core Standards and Applications

Traditional Assessment

Students complete multiple-choice questions. Then they 
answer questions by writing paragraphs describing the 
eastern seaboard of North America and why people settled 
there, what role the ocean played, how the colonies differed, 
and what affects the Proclamation of 1763 had on the future.

RI.5.2: Determine two or more main ideas of a text and explain 
how they are supported by key details; summarize the text.

W.5.2b: Develop the topic with facts, definitions, concrete 
details,…or other information and examples…

Suggestion: Provide students with a copy of the rubric before 
completing the assessment. Review the components that 
demonstrate understanding of the materials.

Alternative Assessment

Students write a letter from the perspective of a new colonist 
to a sponsor in Europe. Students then analyze a map of the 
eastern seaboard and label each of the colonies.

L.5.1: Demonstrate command of…standard English grammar 
and usage…

L.5.2: Demonstrate command of…standard English 
capitalization, punctuation, and spelling when writing.

L.5.3: Use knowledge of language…when writing…

RI.5.2: Determine two or more main ideas of a text and explain 
how they are supported by key details; summarize the text.

RI.5.3: Explain the relationships or interactions between two or 
more individuals, events, ideas, or concepts in a historical…text.

W.5.1: Write opinion pieces on topics, supporting a point of view 
with reasons and information.

W.5.4: Produce clear and coherent writing…in which the 
development and organization are appropriate to task, purpose, 
and audience.

W.5.9: Draw evidence from literary or informational texts to 
support analysis, reflection, and research.
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Lesson 1: Coast to Coast Connections: Settlement and Natural Resources

Students brainstorm to create a list of natural resources necessary for human 
settlement and apply it to modern-day California, as well as to the eastern seaboard 
at the time of colonial settlement. They also use maps to identify where the 13 
colonies, natural features, and American Indian nations were located.

Human Settlement and the Natural Regions of the Eastern Seaboard
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Lesson 1 

Lesson 1

Coast to Coast  
Connections: Settlement  
and Natural Resources
Needs and curiosity have driven human beings to explore and settle areas of the world 

since the species has existed. To begin this unit, students apply what they know about 
the exploration and settlement of California and read about the settlement of the Temecula 
Valley in Southern California. 

From the reading, they identify 
factors that influence humans to 
explore and settle an area, and then 
turn their attention to the eastern 
seaboard of what would become the 
United States. Using maps, students 
identify physical features of the area 
and recognize the American Indian 
nations that settled the area prior 
to European colonization. They 
then plot the landing points of early 

European colonists and label a map 
with the names and locations of the 
original 13 colonies.

Background
Explorers played a leading role in 

the European colonization of North 
America in the sixteenth century. 
Men like Sebastian Cabot, Martin 
Frobisher, and Henry Hudson sailed 
from European ports to the almost 

completely uncharted shores of the 
New World. The explorers did not 
find gold, as many had hoped, but 
their perilous voyages did reveal a 
seaboard rich in natural resources 
and ideal for human habitation. These 
men paved the way for European 
colonization by mapping the New 
World and reporting back to their 
homelands with suitable locations for 
future settlements.

The East Coast of North America 
lies further south than most of 
Europe, and early explorers assumed 
that they would discover a climate 
much like that of Italy or even North 
Africa. They were less than pleased 
to discover that North American 
winters are far harsher than those 
in Europe. William Bradford called 
New England a “hideous and deso-
late wilderness.” However, colonists 

soon found that European crops 
and animals flourished in this new 
environment. Possessing a lower 
population density than Europe, 
North America had vast reserves 
of untilled soil and various other 
resources available for human use.

One technique employed by 
Europeans in deciding where to settle 
was to settle near American Indian 
settlements already in the area. With 

prior knowledge 
of their 
environment, 
American 
Indians knew where to find fertile 
soil and prolific game. They also 
developed ways to manage these 
resources sustainably. However, 
Europeans and American Indians 
did not always value the environment 
in the same way. Cultural differences 
surrounding nature and land use 
fueled nearly 300 years of conflict 
between the American Indian 
nations and Europeans. 

The new settlers’ lives and 
economies, at first, were motivated 
by the European market. They 
wished to turn the natural 
resources of the New World into 
exportable commodities. European 
settlers built large towns, many of 
which lay along the “fall line” of 
the eastern seaboard. Native forests 
were felled for timber to build the 
towns, and the once-forested land 
was quickly plowed and planted with 
staple or export crops. A distinctive, 
new pattern of settlement, oriented 
almost exclusively toward trans-
Atlantic trade, became visible upon 
the landscape.

| Learning Objectives

Provide examples of the 
physical settings that were 
important factors in making 
decisions to locate and develop 
settlements on the eastern 
seaboard of North America.

Identify on a map the locations of the 13 colonies and of the 
American Indian nations already inhabiting these areas.

Uninhabited land

Early settlers to Jamestown

| Key vocabulary

Bay: A body of water set off  
from a larger water body.

Colony: An area of land and 
people away from, but under the 
control of, a government in a 
different place.

Europeans: People who live in or 
come from Europe.

Natural resources: Materials, 
such as water, minerals, energy, 
and soil, that people use from 
nature and natural systems.

National Geographic Resources
■  ■ Human Geography wall map

■  ■ Physical Map of the Eastern Seaboard student map

Session 1
Use this correlation in place of the Procedures on page 36 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary and the vocabulary Word Wall Cards 
to introduce new words to students as appropriate. These 
documents are provided separately.

Tip: If Dictionary Workbooks need to be reused from year to 
year, students should not write in them.

L.5.4c: Consult reference materials…to…determine or clarify 
the precise meaning of key words and phrases…

RI.5.4: Determine the meaning of general academic and 
domain-specific words and phrases in a text…

Step 1

Ask students, “If they could live anywhere in the world, where 
would it be and why?” Call on several students to share why 
they want to live in that particular place. Make a list on the 
board of the reasons that students share. (Answers will vary, 
but should include fun/entertainment, weather, safety, or the 
availability of certain resources.) Ask students: 

■  ■ Who were the first people in California? (American Indians) 

■  ■ Where did the first Europeans to arrive in California come 
from? (Russia and Spain) 

■  ■ Why did the Spanish and Russians come to California 
and why did they settle here? (To get resources that were 
valuable to them, like gold and furs; to claim land for their 
empires; to spread their religious beliefs.) 

Explain to students that the natural world and its resources 
have always played an important role in people exploring new 
places and deciding where to settle. Tell students that California 
has many different areas with special natural features that have 
drawn generations of people from all over the world.

SL.5.1: Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade 5 topics and texts, building on others’ 
ideas and expressing their own clearly.

a)	 Come to discussions prepared, having read or studied 
required material; explicitly draw on that preparation and 
other information known about the topic to explore ideas 
under discussion.

b)	Follow agreed-upon rules for discussions and carry out 
assigned roles.

c)	 Pose and respond to specific questions by making 
comments that contribute to the discussion and elaborate 
on the remarks of others.

d)	Review the key ideas expressed and draw conclusions 
in light of information and knowledge gained from the 
discussions.
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Procedures Common Core Standards and Applications

Step 2

Point out the location of the Temecula Valley on the Human 
Geography wall map. Tell students that the “settlement” 
of Temecula Valley is still going on today and that they are 
going to find out about who settles there and why. Distribute 
a Student Edition to each student. Tell them to turn to 
California Connections: Settling Temecula (Student Edition, 
page 2) and read the article with the class. Ask students to pay 
attention to examples of natural resources that drew, and are 
drawing, people to settle in Temecula. Then, ask students to 
compare what they read about with the list they generated on 
the board in Step 1. Add to the list on the board, if necessary.

RI.5.2: Determine two or more main ideas of a text and explain 
how they are supported by key details; summarize the text.

RI.5.10: …read and comprehend informational texts, including 
history/social studies…texts,…independently and proficiently.

Suggestion: After reading the text, have students summarize the 
story, including key events and excluding less important details.

Step 3

Ask students, “How did people’s use of the land in Temecula 
change over time? And why?” (The American Indians used the 
plants and animals native to the area. As Europeans settled the 
area, they used a lot of the land for agriculture—both farming 
and ranching. Eventually, stores, malls, and small specialty farms 
became the mainstay of the area’s economy. The more people that 
came to the valley, the more resources were needed and used.)

Ask students to describe what happened to the California 
Indians (Luiseño) that settled in Temecula before other people 
came. (They lost much of their land until the government gave some 
back to them. However, they are not always able to use the land and 
resources the way they want to, even though it is their land.)

SL.5.2: Summarize a written text read aloud or information 
presented…orally.

Suggestion: To increase independent reading proficiency, have 
students reread the text with a partner, alternating paragraphs and 
paraphrasing the main idea in each paragraph or section.

Step 4

Distribute a Student Workbook to each student. Tell 
students to turn to A Settlement Story (Student Workbook, 
page 2) and ask them to work with a partner to complete the 
questions, using California Connections: Settling Temecula 
and the class list on the board. Give students the remaining 
class time to complete the task.

Tip: If Student Workbooks need to be reused from year to year, 
students should not write in them. Some strategies teachers use to 
preserve the workbooks are:

■  ■ Have students use binder paper or other lined or  
unlined paper

■  ■ Have students use a sheet protector over the page and  
write with a whiteboard marker

■  ■ Do together as a class on a projector or chart paper

■  ■ Project the digital fill-in version and do together as a class

■  ■ Students use digital devices to fill in the digital version  
found on the website.

■  ■ Make student copies when necessary

RI.5.2: Determine two or more main ideas of a text and explain 
how they are supported by key details; summarize the text.

SL.5.1: Engage effectively in a range of collaborative 
discussions…, building on others’ ideas and expressing their 
own clearly.

d)	Review the key ideas expressed and draw conclusions 
in light of information and knowledge gained from the 
discussions.

W.5.9: Draw evidence from literary or informational texts to 
support analysis…
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Procedures Common Core Standards and Applications

Step 5

Tell students that in the next class session they will explore 
another part of North America where Europeans settled— 
where, just as in the story about the Temecula Valley, American 
Indians had been living for a long, long time. 

Gather Student Editions.

Collect Student Workbooks and use A Settlement Story  
for assessment.

n/a

Session 2
Use this correlation in place of the Procedures on pages 37–38 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Step 1

Distribute a Physical Map of the Eastern Seaboard student 
map to each student. Project European Landings on the 
Eastern Seaboard (Visual Aid #1). Remind students that in 
the last session they read about an area of California where 
people have settled over time (Temecula). Ask students to 
describe the area of the world they see on the map they have. 
(The eastern United States) Explain to students that, for the first 
part of this lesson, they should think about this area as it might 
have been before people ever settled there.

RI.5.7: Draw on information from multiple print or digital 
sources…

SL.5.1: Engage effectively in a range of collaborative 
discussion…, building on others’ ideas…

Step 2

Ask students, “According to the map, what are the major natural 
features of this part of the country?” (Ocean, coast, bays, rivers, 
islands, mountains, forests, grasslands, marshes) Ask students, 
“Where would you settle on this land if you were the first person 
to arrive here, and why?” (Answers will vary, but may include near 
the coast or on a river to use for food and transportation, close to 
the mountains for safety, near woods to use the trees for building 
homes, in the grasslands so that you could farm.)

SL.5.1: Engage effectively in a range of collaborative 
discussion…, building on others’ ideas…

Suggestion: Label each part of the map with the terms.

Suggestion: Provide students with sentence stems to complete 
and share with each other. Example: “I would settle near a 

 because I would have  for 
.” 

Step 3

Explain to students that, as in Temecula, people from Europe 
came to settle in this area to use its natural resources, however, 
there were already many American Indians living there when 
Europeans arrived. 

Redistribute students’ individual Student Workbooks. Tell 
them to turn to Settlements Along the Eastern Seaboard 
(Student Workbook, pages 3–4). Project American Indian 
Nations—Eastern Seaboard, 1600 (Visual Aid #2). Explain 
to them that the map shows the names and locations of 
eastern American Indian nations when Europeans first arrived. 
Tell students to use the projected map to complete the 
assignment on page 1 of Settlements Along the Eastern 
Seaboard. Give students 10 minutes to complete this task.

RI.5.1: …read and comprehend informational texts, including 
history/social studies…texts,…independently and proficiently.
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Procedures Common Core Standards and Applications

Step 4

When time is up, project the European Landings on the 
Eastern Seaboard and point out the locations of the first 
“landings” by European colonists on the eastern seaboard. 
Have students observe the locations where people chose to 
settle. Ask, “Based on the map, which areas were considered 
the most desirable, and why?” (Massachusetts Bay, Chesapeake 
Bay, Charles River, Hudson River; places along the coastline. 
People wanted to settle in these places because they had access 
to resources they needed to survive—salt water, fresh water, land, 
wood, and other resources.)

Explain to students that these people were from many different 
countries in Europe and were coming to what they called the 
New World for many different reasons, but the reasons were 
similar to the reasons Europeans came to California (valuable 
resources, for land, or for religious reasons). Mention that one 
of the ways American Indian cultures were different from 
European cultures was the idea of land ownership and private 
property. Tell students that the American Indian nations lived 
and used the resources in their territories, but they did not 
believe that the land “belonged” to them. Explain that, when 
the people from Europe came to this place, they believed that 
they could “buy” and then own any land they wanted, and, like 
in Temecula, this would cause problems later on.

RI.5.2: Determine two or more main ideas of a text and explain 
how they are supported by key details; summarize the text.

RI.5.3: Explain the relationships or interactions between two or 
more individuals, events, ideas, or concepts in a historical…text.

Step 5

Project The 13 Colonies in 1763 (Visual Aid #3). Point to and 
read the names of the 13 colonies. Tell students that, in a very 
short time, many more people from Europe came to the East 
Coast of North America to settle. They built settlements and 
towns in these colonies, each of which were ruled over by a 
government or company back in Europe. Tell students to use 
the projected map to correctly color and label the 13 colonies 
on page 2 of Settlements Along the Eastern Seaboard. Give 
students 10 minutes to complete this task.

L.5.4c: Consult reference materials…to…determine or clarify 
the precise meaning of key words…

Suggestion: After students complete the activities, provide 
groups of 3–4 students with two transparencies, one with the 
13 colonies and one with the American Indian Nations. Have 
students overlay the transparencies so they can compare and 
contrast the state boundaries with the America Indian Nation 
boundaries. Ask students which boundaries are similar and which 
are different. Point out that present state boundaries differ from 
the boundaries in the past.

Step 6

Tell students that they will explore the eastern seaboard and 
the colonies in more detail during the next few lessons, and 
that they will use these maps as they work. 

Gather Student Editions and student maps.

Collect Student Workbooks and use Settlements Along the 
Eastern Seaboard for assessment.

n/a
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Lesson 2: The Role of the Naturalist

Role-playing as naturalists, students examine information cards of ecosystem 
goods along the eastern seaboard, taking note of the natural resources that made 
settlement attractive and possible for Europeans and the people of the American 
Indian nations.

Human Settlement and the Natural Regions of the Eastern Seaboard

48 CALIFORNIA EduCATION ANd THE ENvIRONmENT INITIATIvE I Unit 5.4.1. I Human Settlement and the Natural Regions of the Eastern Seaboard CALIFORNIA EduCATION ANd THE ENvIRONmENT INITIATIvE I Unit 5.4.1. I Human Settlement and the Natural Regions of the Eastern Seaboard 49 

Lesson 2 

| Learning Objectives

Explain why the physical 
geography and the natural 
resources (ecosystem goods 
and ecosystem services) on 
the eastern seaboard of North 
America made colonization 
attractive and settlement possible.

Identify the ecosystem goods 
and ecosystem services provided 
by natural systems that were 
necessary for the settlement of 
the 13 colonies.

eastern seaboard for centuries, the 
American Indians knew a great deal 
about the flora and fauna, seasonal 
migrations, medicinal plants, high 
and low tides, river currents, and 
other natural events. Wise colonists 
learned many things about the 

natural world from American 
Indians. Some colonists became 
explorers and amateur naturalists, 
in charge of documenting both 
American Indian culture and the 
natural systems of the New World. 
The story of Thanksgiving is only 
one of many examples of how the 
colonists took advantage of American 
Indians’ environmental knowledge—
despite the fact that the two peoples 
lived very differently.

European naturalists primarily 
studied and described sources of 
potential benefit, such as beavers and 
deer for pelts, turkeys and codfish 
for meat, native herbs like ginseng 
and witch hazel for remedies, or 
fruit from such American species 
as Concord grapes, cranberries, and 
blueberries for food and various other 
uses. They also assisted local farmers 
in the growing of exotic species, 
like apples and sugar. European 
naturalists charted the continent’s 
ecosystem services: strong river 
currents that made transportation 
by boat possible, weather patterns 
that produced rainfall in sufficient 
amounts for agriculture, and nutrient 
cycles that yielded natural crops of 
hickory nuts and acorns to sustain 

the colonists and 
their livestock.

Naturalist 
records from this 
time describe a world that provided a 
substantial range of ecosystem goods. 
Colonial doctors depended on herbs 
in their practices, such as ginseng. 
Both the Iroquois and colonists used 
this as a healing balm, and exported 
it to Europe in large quantities. Many 
colonists utilized the forked branches 
of witch hazel, thought to point toward 
precious metals below ground, to 
search for mineral deposits. They also 
used it to find water, since the plant 
requires large quantities to survive. 
Beaver pelts were turned into coats 
and hats. Nearly every internal organ 
of this animal was used in medicine, 
and some hopeful colonists even 
attempted to tame them in order 
to build dams for humans. Besides 
providing transportation and fish, 
rivers and streams also provided 
energy. Colonists built waterwheels 
to provide power for milling grain. 
The people on the eastern seaboard 
depended completely on the region’s 
ecosystem goods and services, and 
naturalists helped them make the most 
of the resources available.

| Key vocabulary

Ecosystem goods: Materials,  
such as timber and water, 
produced by natural systems, 
that are used by humans.

Native species: Plants, animals, 
and other organisms that are 
found naturally in a place.

Naturalist: A person who 
studies nature.

Piedmont: A natural plateau that 
stretches from Maine to Alabama 
along the eastern seaboard of the 
United States.

Ginseng roots

Lesson 2

The Role of the Naturalist
Students take on the role of naturalists, identifying and exploring the plants, animals, 

and natural features of the eastern seaboard at the time of European settlement. They 
study ten information cards containing pictures and information about resources ranging from 
cranberries to the white pine.

Some of the text is drawn from 
primary source documents written 
by naturalists, the scientific explorers 
of the time. Students learn to 
differentiate between ecosystem 
goods and ecosystem services. They 
identify the ways in which individual 
resources made colonization possible 
or attractive to prospective settlers. 

They record their observations 
on a chart and identify how each 
observation may have invited 
American Indian and European 
settlement in the region. Students 
begin to explore linkages between the 
natural world and development of the 
New World. This lesson supports later 
explorations of the roles of ecosystem 

goods and ecosystem services in the 
rise of resource-based economies in 
the 13 colonies. 

Background
In the settlements of North 

America, European colonists observed 
the American Indians carefully for 
keys to survival. Having lived on the 

Concord grapes

Use this correlation in place of the Procedures on page 52 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary and the vocabulary Word Wall Cards to 
introduce new words to students as appropriate.

L.5.4c: Consult reference materials…to…determine or clarify 
the precise meaning of key words and phrases…

RI.5.4: Determine the meaning of general academic and 
domain-specific words and phrases in a text…

Step 1

Redistribute students’ individual Student Workbooks and 
the Physical Map of the Eastern Seaboard student maps. 
Ask students to think about what it might have been like for 
the people sailing from Europe to see the land of the eastern 
seaboard for the first time. Would they have seen things that 
were familiar to them, or very different from what they knew 
back home? (Some things would have been the same; they would 
have seen trees, rivers, bays, fish, birds and other wildlife. But the 
kinds of trees, plants, and animals would have been different than 
what they were used to seeing back in Europe.)

SL.5.1: Engage effectively in a range of collaborative 
discussions,…building on others’ ideas…

Step 2

Tell students that, during this time, many naturalists traveled 
with the explorers and colonists to new locations. Their job 
was to record the names of new plants and animals discovered 
in the new lands and all along the way. Naturalists sketched 
and wrote about these new plants and animals, as well as 
the people who inhabited the new lands. Their notes were 
important to the people that stayed in the new lands, but 
were also important to the people back in Europe who were 
interested in what resources the new lands might have.

Explain to the students that they are going to imagine they are 
naturalists that have come to North America from Europe after 
the first colonists have arrived and built settlements. In place 
of exploring a new land, they will study information cards 
that show some of the popular plant and animal resources at 
the time. Tell students that actual recordings from naturalists 
and colonists from that time are quoted on some of the cards; 
some of the language may be difficult to read since the quotes 
were written several hundred years ago.

RI.5.4: Determine the meaning of…domain-specific words 
and phrases…

Suggestion: To engage student thinking, provide students with a 
picture of the sturgeon, which is the common name for Acipenser 
oxyrinchus oxyrinchus, without telling students its name. Ask 
students if they had seen this fish, what would they have called it. 
Repeat with the picture of the witch hazel, which is the common 
name for Hamamelis virginiana. Explain to students that 
common names differ from scientific names. Common names can 
vary depending upon the region. For example, the mountain lion 
is also known as a puma and a panther. 
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Step 3

Organize students into four groups. Tell them to turn to 
Naturalist Notes (Student Workbook, pages 5–6). Explain 
that they will work with their group to complete the chart on 
Naturalist Notes, describing each resource in a few words, 
how it was used, and who used it. Remind students that, 
although they are working as a group, each of them must 
complete their own copy of Naturalist Notes.

Give each group one set of Ecosystem Goods (Information 
Cards #1–10). information cards. Explain that group members 
may read the cards aloud, or find some other way to share the 
cards so that each student may examine and take notes on all 
ten natural resources. Give students 30 minutes to complete 
this activity.

RI.5.7: Draw on information from…print or digital sources, 
demonstrating the ability to locate an answer…

Suggestion: Students could also use online resources to research 
the natural resources.

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

W.5.2: Write informative/explanatory texts to examine a topic 
and convey ideas and information clearly.

W.5.4: Produce clear and coherent writing…

W.5.9: Draw evidence from…informational texts…

Step 4

When time is up, review some of the answers for Naturalist 
Notes by asking volunteers to share their answers. 

SL.5.1a: Come to discussions prepared…

Suggestion: Have student groups become experts for one 
Ecosystem Good and have each group share one or two highlights 
from their research.

Step 5

Have students turn to Using Ecosystem Goods and 
Ecosystem Services (Student Workbook, page 7). Read the 
prompt aloud and ask students to write a short answer to the 
question as homework, using information from today’s lesson. 

Gather the student maps and information cards.

Collect Student Workbooks and use Naturalist Notes  
and Using Ecosystem Goods and Ecsosystem Services  
for assessment. 

W.5.2: Write informative/explanatory texts to examine a topic 
and convey ideas and information clearly.

W.5.4: Produce clear and coherent writing…

W.5.9: Draw evidence from…informational texts…

Suggestion: Ensure that students use complete sentences that 
embed and clarify the meaning of vocabulary words.
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Lesson 3: An Ocean of Services

Students observe a demonstration of how surface currents form in the ocean, 
examine maps of the Gulf Stream and other major currents in the Northern  
Atlantic, and consider how knowledge of these ocean “services” affected  
colonial development.

Human Settlement and the Natural Regions of the Eastern Seaboard
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Lesson 3 

Background
Ocean currents result from a 

complex interaction of atmospheric 
winds, temperatures, and densities 
of water. The Gulf Stream is a sur-
face current caused by easterly winds 
blowing across the Caribbean Sea. 
These winds cause warm water to flow 
up the coast of North America and 
across the North Atlantic to Europe. 
The mass of water traveling in this 
current is immense, far larger than 
the combined total of all of the North 
American rivers that flow into the 
Atlantic Ocean.

The Gulf Stream affected 
colonization on the eastern seaboard 
in several ways. Settlers noticed 
that the water several dozen miles 
offshore was warmer than that which 
was close to shore. It also contained 
more marine life. The Gulf Stream 
sucks in immense amounts of 
microscopic organisms (plankton), 
which draw concentrations of fish 
and squid. These animals are then 
fed upon by larger creatures, such 
as whales and dolphins. Colonists 
on Nantucket learned to sail out 
to the Gulf Stream to catch whales, 
and, by the eighteenth century, they 
had developed the world’s largest 
sperm whale fishery. The great cod 
fisheries around the Georges and 
Grand Banks resulted from similar 
concentrations of nutrients, and, thus, 

similar concentrations of animals. 
This encouraged the building of 
large port towns, such as Gloucester, 
Massachusetts, that could not have 
survived as farming communities.

The initial English settlement of 
Virginia (1580s) was established to 
take advantage of Virginia’s location 
to the Gulf Stream current which 
Spanish ships were using to return to 
Spain—with New World gold taken 
out of Mexico and South America. 
The idea of the English was to estab-
lish a base along the coast from which 
English privateers could raid Spanish 
galleons. If the English could not find 
gold in North America, they intended 
to take it from the Spanish instead. It 
was the dependence of the Spanish 
on the Gulf Stream that inspired this 
plan—a plan that never really came to 
fruition, but the idea was built around 
an understanding of the currents.

In fact, the Gulf Stream encouraged 
European settlers to cluster near 

the coast, and 
concentrate 
further north 
than the 
American Indians. Coastal locations 
experienced a more moderate climate, 
in part because of the influence of 
currents. The ocean conditions along 
the eastern seaboard allowed for easier 
travel to Europe than most other places. 
As a result, the shipping of colonial 
products to Europe and the West 
Indies was much cheaper than it might 
otherwise have been. These advantages 
drew settlers to New England, in spite 
of its cold, rocky shores. Port towns 
boomed, and the American colonies 
remained oriented primarily toward 
the sea. Shipbuilding and trade built 
the first great cities of colonial America 
and served as an early and important 
source of employment.

| Key vocabulary

Current: Water, air, or energy 
flowing in a particular direction.

Ecosystem services: Processes 
that take place in nature, such 
as pollination, that support 
or produce things that help 
sustain human life, economies, 
and cultures.

Gulf Stream: A warm, swift, 
ocean current that starts in the 
Gulf of Mexico and flows north 
in the Atlantic along the East 
Coast of the United States.

Shipping: Transporting raw 
materials, products, and other 
goods from one place to another.

Trade route: A route used by 
merchants as they move within or 
between countries to sell goods.

Trade winds: Steady winds in the 
tropics that blow from east to west.

Phytoplankton

| Learning Objectives

Identify the ecosystem goods 
and ecosystem services provided 
by natural systems that were 
necessary for the settlement of 
the 13 colonies.

Recognize how the role of the ecosystem goods and ecosystem 
services provided by natural systems in the original 13 colonies 
inf luenced the development of their economic systems.

Lesson 3

An Ocean of Services
In this lesson, students explore the reasons why ocean services of the Northern Atlantic 

were crucial to colonial survival and economic success. They observe a demonstration 
of how wind forms ocean currents and investigate how important wind and ocean 
currents, such as the Gulf Stream, supported the growth of the 13 colonies. 

Students map the directions and 
names of the major ocean currents in 
the Northern Atlantic and the wind 
currents that contribute to them. By 
the end of the lesson, students grasp 
the formation and function of the 

Gulf Stream, as well as the role other 
trans-Atlantic currents played in the 
development of colonial settlements 
and their economic success.
Currents—key ecosystem services—fit 
into the overarching theme of natural 

resources encouraging colonial 
settlement. These same natural 
resources provided the basis for 
various types of economic growth, the 
most important of which was trade 
between the colonies and Europe.

Sperm whale

Use this correlation in place of the Procedures on pages 72–74 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary and the vocabulary Word Wall Cards to 
introduce new words to students as appropriate.

L.5.4c: Consult reference materials…to…determine or clarify 
the precise meaning of key words and phrases…

RI.5.4: Determine the meaning of general academic and 
domain-specific words and phrases in a text…

Step 1

Call students’ attention to the World wall map and locate 
the Atlantic Ocean, Europe, and the East Coast of the United 
States. Ask the class what the term “trans-Atlantic” means. 
(Across the Atlantic Ocean.) Ask students how people cross 
the Atlantic today between Europe and the United States. 
(Airplane, boat, submarine) Ask students to describe how 
traveling on a boat during colonial times would have been 
different than today. (Today the boats have engines to power 
them. Back then, the boats moved by wind power, or people 
rowing, or from the currents in the water.)

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

Step 2

Explain that in 1492, Columbus left Spain to sail to India, not 
realizing there was a continent between Spain and Asia. 
(Note: Point out both locations on World wall map.) He first 
sailed south to the Canary Islands, and, five days later, after 
restocking his supplies, he began the journey west across the 
Atlantic Ocean. Columbus left Spain on August 3rd and landed 
on San Salvador (in the West Indies) on October 12th. He had 
covered 4,200 miles in seventy days of relatively easy sailing. 
(Note: Write these numbers on the board.) Thus, Columbus 
averaged sixty-five miles per day during his journey. 

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…
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Step 2 (Continued):

Tell students that in 1620, the Pilgrims left England in order 
to sail to the Virginia colonies. They set sail from a post much 
farther north, and headed directly west, and landed off the 
coast of Cape Cod (Massachusetts), sixty-four days later. (Note: 
Point out both locations on the map.) Their journey was not 
easy – their ships were battered by storms and waves and 
they almost ran out of food and water because the journey 
took longer than they expected. In only six fewer days than 
Columbus, they had only traveled 3,300 miles; barely fifty 
miles per day. (Note: Write these two numbers on the board.) 
Ask students, “Why do you think Columbus’ travels were so 
much faster and easier than the Pilgrims’ journey?” (He was an 
experienced sailor with a good crew; he traveled at the right time 
of the year.) 

Remind students that these ships needed wind and water 
power to move. Tell students that the reason for Columbus’ 
“easy” journey was his use of a very important ecosystem 
service, ocean currents.

Tip: Use map pins to indicate the path of the journey.

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

Step 3

Have students gather around (or observe) the stream table 
(or large pan) of water. Tell students that the water in the 
ocean is full of currents going in many directions. Some of 
these currents go up and down; from deep in the ocean to the 
surface. Other currents, called surface currents, travel long the 
surface of the ocean, although these currents can be many 
hundreds of feet thick, and hundreds of feet wide. Explain that 
ocean currents are like rivers in the ocean. 

Sprinkle some paper confetti on the surface of the water in 
the stream table. Have students observe how (if) the confetti 
is moving. Ask for a student volunteer to come up to the 
stream table and gently blow across the top of the water with 
a drinking straw. Have students observe and describe what 
happens to the confetti when wind blows across the top of 
the water. (It moved in the direction that the wind was blowing.) 
Explain to students that this is precisely how surface currents 
in the ocean form—from wind. 

Ask a student volunteer to come and blow through the straw 
onto the surface of the water, creating a strong current in the 
stream table, as evidenced by the moving confetti. As the 
student continues to blow on the water, creating the current, 
drop the folded-paper boat somewhere into the current that 
has formed. Ask students to observe the movement of the 
boat and describe how the current is providing a “service” 
to the boat. (The boat cannot move on its own, but the boat 
can move with the current in the water, in the direction that the 
current is traveling.) Tell students that ocean currents are an 
example of an ecosystem service. They are naturally occurring 
water flow patterns that benefit humans. Also explain that 
since ocean currents need wind to form, wind is also an 
ecosystem service, as it benefits humans, too.

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

Suggestion: To extend the learning in this step, ask students to 
discuss what they expect to happen to the confetti when wind is 
introduced across the top of the water. Then ask students what 
they expect to happen when a model boat is used instead of 
confetti. Explain that the process they are engaging in is part of 
the scientific method, and they are making hypotheses.
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Step 4

Project Wind Currents of the Northern Atlantic (Visual 
Aid #4). Point out the origin and direction of the trade winds 
and the “westerlies.” Tell students that there is also a large air 
current, called the “jet stream” that travels across the continental 
United States, out over the Atlantic, into Northern Europe.

Ask students to look at the direction of these winds and 
imagine, when they move across the ocean water in the 
Atlantic, how they make the water move between Europe 
and the Americas. (The ocean currents would move in the same 
direction as the winds. The water under the westerlies would 
move toward Europe, while the water under the trade winds 
would move toward North America. The jet stream would create a 
current that moved toward Europe in the North Atlantic.) 

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

SL.5.5: Include multimedia components…and visual 
displays…to enhance the development of main ideas or 
themes.

Suggestion: Students may need scaffolding to process the 
amount of information presented in this format. This is a good 
opportunity to introduce the necessity of note-taking. The teacher 
may want to provide a scaffolded note-taking guide or have 
students use current note-taking strategies.

Step 5

Project Ocean Currents of the Northern Atlantic (Visual Aid 
#5) and redistribute students’ individual Student Workbooks. 
Tell students to turn to Atlantic Ocean Services (Student 
Workbook, pages 8–9). Explain to students that they will name 
and label the directions of the main ocean currents in the 
North Atlantic Ocean. 

On Ocean Currents of the Northern Atlantic point out the 
Gulf Stream. Explain to students that, originating in the warm 
Gulf of Mexico, the Gulf Stream is a huge surface current that 
is one mile deep and half as wide as California (approximately 
150 miles wide). Tell students that the Gulf Stream moves a 
huge amount of water at a very fast rate that continues to gain 
speed as it moves north.

Point out the Labrador Current, which comes down out of 
the North to join the Gulf Stream, and is pushed along by the 
jet stream that blows across the North Atlantic. Together, the 
Labrador and the Gulf Stream form the North Atlantic Drift 
that flows toward Ireland and England. Have students label 
these currents and their directions on their maps. 

Finally, explain that the trade winds that blow over the tropics 
from Africa are moving the water from east to west, near the 
Equator. Tell students that this is the North Equatorial Drift 
that flows into the Gulf of Mexico and becomes that water 
that will eventually flow north in the Gulf Stream. Point out the 
North Equatorial Drift and ask students to think about where 
there must be a current that connects the water near Europe 
in the north, to water in the south, near Africa. Point out and 
label this current as the Canary Current. Ask students where 
Columbus left Europe for the “Indies.” (The Canary Islands) 
Explain that, when he did, his ship entered the Canary Current 
and eventually moved into the North Equatorial Drift and 
across the ocean, in an “easy” seventy days, to the West Indies. 

L.5.4c: Consult reference materials…to…determine or clarify 
the precise meaning of key words and phrases…

RI.5.10: …read and comprehend informational texts, including 
history/social studies, science…texts…

SL.5.5: Include multimedia components…and visual 
displays…to enhance the development of main ideas or 
themes.

W.5.8: Recall relevant information from experiences or gather 
relevant information from print…sources; summarize or 
paraphrase information in notes and finished work…

Suggestion: After discussing students, observations, ask students 
to summarize what they learned about water and air currents.
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Step 6

Ask students to think about where the Pilgrims left Europe for 
North America. (From the north; near England.) Tell students that 
the Pilgrims sailed against many of the currents and this is why 
their journey was not as “easy” and took longer than expected. 

Using Ocean Currents of the Northern Atlantic, explain to 
students that once the people traveling from Europe learned 
about the currents in the North Atlantic, they began using 
them as we use highways today—they knew where to launch 
their ships and in which direction to travel to make the most 
of the “ecosystem services” that the wind and water currents 
provided. Soon, there were protected trade routes across the 
Atlantic, following the Gulf Stream, the North Atlantic Drift, 
the Canary Current, and the North Equatorial Drift. Ships 
leaving the eastern seaboard for Europe knew to follow the 
Gulf Stream to the North Atlantic Drift for the fastest, safest 
route. Ships leaving Europe followed the Canary Current down 
toward Africa, picked up additional supplies, and then headed 
across the ocean on the North Equatorial Drift. Once reaching 
the West Indies, the ships would travel up the Gulf Stream to 
the colonial ports on the eastern seaboard. Tell students that 
it is important to understand that, in sea travel, going with 
the flow was easier and more efficient than going against it. 
However, colonists did not really understand the Gulf Stream 
well until the end of the 1700s.

L.5.4c: Consult reference materials…to…determine or clarify 
the precise meaning of key words or phrases.

Step 7

Ask students, “How do you think knowing about these 
currents helped the colonies? (Knowing about these currents 
could help the colonists make trips to and from Europe faster.) 
“Why was that important?” (Ships could now bring more supplies 
and people from Europe to the colonies. Resources and goods 
from the colonies could get to Europe faster, too.)

Call students’ attention to the question on page 2 of Atlantic 
Ocean Services. Have students use the information from 
today’s lesson, and any other information in their Student 
Workbooks to answer the question for homework.

Collect Student Workbooks and use Atlantic Ocean 
Services for assessment.

RI.5.3: Explain the relationships or interactions between two or 
more individuals, events, ideas, or concepts in a historical…text.

RI.5.7: Draw on information from…print or digital sources, 
demonstrating the ability to locate an answer…

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

W.5.2: Write informative/explanatory texts to examine a topic 
and convey ideas and information clearly.

W.5.4: Produce clear and coherent writing…

W.5.9: Draw evidence from…informational texts…

Suggestion: Discuss how the map supports an understanding of  
their task.
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Lesson 4: The Development of Colonial Economies

Students form “colonial” groups, read about the development of their colony, and 
begin to fill in a chart that identifies the ways in which the environment influenced 
the type of economy that developed in their specific region. Each “colonial” group 
prepares a brief colonial “report” which they share with the class. Students write 
letters to their European “sponsors” describing a business that they would like to 
start up in the colony to which they have been assigned.

Human Settlement and the Natural Regions of the Eastern Seaboard
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Lesson 4 

Background
British colonial promoters 

imagined the North American 
colonies as ideal producers of goods 
that the home country lacked. But, the 
hoped-for production of silk, fruits, 
wine, and salt did not develop quickly. 
Instead, colonists found that North 
America’s natural systems favored 
other products than those most 
desired in Europe. Colonists turned to 
tobacco in Virginia after unsuccessful 
experiments with various exports. The 
plant thrived on the freshly-cleared 
lands of the coastal plain and 
Piedmont, which were supported by 
the region’s steady rainfall.

However, tobacco quickly depleted 
the soil of nutrients, so planters 
acquired huge tracts of land to ensure 
a steady harvest. Consequently, few 
large towns arose in the regions 
dependent upon staple trade, such as 
tobacco. Colonists in the Carolinas 
relied upon a similar monoculture—

first experimenting with sugar and 
then turning to rice. Charles Towne 
(present day Charleston) became the 
only town of significant size in that 
region. Indigo plants, used for dye 
making, were brought from Central 
America and thrived in the clay-based 
soils of Georgia.

Cheap labor, in the form of enslaved 
Africans and European indentured 
servants, made such intensive agri-
cultural production possible. Exotic 
animals, such as cows, were also cru-
cial to this kind of agriculture because 
they provided muscle power and fertil-
izer. American Indians also assisted 
the colonists in taking advantage 
of the eastern seaboard’s ecosystem 
goods and ecosystem services. In 
colonial New York, Mohicans trapped 
beavers and traded them at the Dutch 
town of Albany. In the Carolinas, 
the Catawba supplied deerskin 
and American Indian slaves for the 
colonists, two valuable export com-
modities for the Europeans.

Colonial economies resulted 
from a complex interaction between 
natural systems and human culture. 
The economies of the northern 
colonies were much more varied 
than the plantation agricultural 
economy of the southern colonies. For 
instance, the major fisheries of the 
North resulted from the previously 
mentioned currents. These fisheries 

provided an 
alternative to 
agriculture. The 
hard thin soil 
and shorter growing season of the 
north resulted in more mixed uses of 
agriculture on smaller plots of land— 
a kind of agriculture that did not lend 
itself to the huge labor requirements 
of the southern plantations.

Ultimately, it was the land 
that dictated the possibilities for 
American Indian and European set-
tlement. The rich mosaic of colonial, 
African, and American Indian soci-
eties produced innovative patterns of 
production and population.

Dairy cows

| Learning Objectives

Identify the ecosystem goods 
and ecosystem services provided 
by natural systems that were 
necessary for the settlement of 
the 13 colonies.

Recognize how the role of the ecosystem goods and ecosystem 
services provided by natural systems in the original 13 colonies 
influenced the development of their economic systems.

| Key vocabulary

Agriculture: The practice of 
growing crops and raising 
animals for food, fiber, or other 
use by humans. 

Commodity: A product that is 
bought and sold.

Economy: Activities related  
to the production, distribution,  
and consumption of goods  
and services.

Export: (verb) To send a  
product to another country  
to sell. (noun) A product sold  
in another country.

Import: (verb) To bring a product 
from another country or place. 
(noun) A product brought from 
another country or place.

manufacturing: The processing of 
goods or making of products on a 
large scale.

Sponsor: An individual, group, or 
business that provides money or 
other support for a project.

Staple crop: A raw material or 
crop that is used for human needs.

Lesson 4

The Development of  
Colonial Economies
Students work in groups to explore one of the original 13 colonies. They identify examples of 

ecosystem goods and ecosystem services in the area of that colony, and examine how natural 
resources influenced the types of economies and lifestyles that developed there.

Student groups then write brief 
colonial reports from the point of 
view of colonists writing to their 
European sponsors in an effort 
to convince them of the success 
of their colonial endeavor and 
encourage them to send additional 

money, resources, and people. These 
activities help students understand 
the connections between agriculture, 
trade, and the survival of the colonies. 
This lesson ties the ecosystem goods 
and ecosystem services of the eastern 
seaboard to the development of 

colonial economies. Further, the 
lesson relates to the unit as a whole by 
solidifying student understanding of 
the physical geography of each colony, 
and specific information about the 
natural resources of each colony helps 
students remember their locations.

Tobacco and corn fields

Session 1
Use this correlation in place of the Procedures on pages 84–85 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary and the vocabulary Word Wall Cards to 
introduce new words to students as appropriate.

L.5.4c: Consult reference materials…to…determine or clarify 
the precise meaning of key words and phrases…

RI.5.4: Determine the meaning of general academic and 
domain-specific words and phrases in a text…

Step 1

Ask students to think about the “discovery” the colonists made 
about the Atlantic ocean and how that “service” could help 
them survive in the New World. (The Gulf Stream was a large 
current in the ocean off the eastern seaboard that flowed from the 
south to the north. The colonists could use the current to help their 
ships travel to Europe faster. This could help their economy grow 
because they could send more resources to Europe.) Project The 
13 Colonies in 1763 (Visual Aid #3) and tell students that once 
the colonists had learned about the natural resources around 
them and how to use them, the colonies began to grow very 
large. Explain that settlements turned into towns, and new 
businesses opened up to produce and sell goods to other 
colonies and to consumers in Europe.

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

Step 2

Project A Letter from Thomas Hariot (Visual Aid #6). Explain 
to students that we know a lot about the development of the 
colonies at this time through letters that the colonists wrote 
to their sponsors in Europe. Tell students that these letters 
were a form of “colonial advertising”— many of the letters 
were published in newspapers in Europe, or were shared with 
the kings and the rest of the court. Read the letter aloud to 
students, pausing often to make sure they understand the 
meaning. Project and read aloud A Letter from Thomas 
Morton (Visual Aid #7) and A Letter from John Lawson (Visual 
Aid #8) to students. Ask students what the overall message is 
in all three letters. (That the colonies were full of resources, the 
climate and the soil were good for farming, and that, even though 
some people got sick, the colonies were a great place to live.)

RI.5.4: Determine the meaning of general academic and 
domain-specific words and phrases…

RI.5.6: Analyze multiple accounts of the same…topic, noting 
important similarities and differences in the point of view 
they represent.

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

SL.5.5: Include multimedia components…and visual displays…
to enhance the development of main ideas or themes.
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Step 2 (Continued):

Explain to students that they will be assigned one of the 13 
colonies to study. They will work with the other students 
in their group to fill in a chart with information about their 
colony, and then prepare a presentation about their colony to 
the rest of the “colonial” groups. 

Tip: Presentations could be made using multimedia such as slide 
show presentation tools.

RI.5.4: Determine the meaning of general academic and 
domain-specific words and phrases…

RI.5.6: Analyze multiple accounts of the same…topic, noting 
important similarities and differences in the point of view 
they represent.

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

SL.5.5: Include multimedia components…and visual displays…
to enhance the development of main ideas or themes.

Step 3

Organize students into 13 groups and assign each group one 
of the 13 colonies. Redistribute students’ individual Student 
Workbooks and the Student Editions and have them 
locate the reading about their assigned colony in Colonial 
Economies (Student Edition, pages 6–18). Tell students to read 
about their colony individually, paying attention to how the 
colony developed.

Next, have students turn to Colonial Economies Chart 
(Student Workbook, pages 10–12), and review the instructions 
on the chart with the class. Inform students that they are 
looking for examples of the ecosystem goods and ecosystem 
services available to their colony and the main types of 
businesses that developed there because of those resources. 
Direct students to work with the other members of their 
“colonial” group to re-read Colonial Economies and complete 
the row on the chart that corresponds to their colony. 

RI.5.3: Explain the relationships or interactions between two 
or more individuals, events, ideas, or concepts in a historical…
text.

RI.5.4: Determine the meaning of general academic and 
domain-specific words and phrases…

W.5.2: Write informative/explanatory texts to examine a topic 
and convey ideas and information clearly.

W.5.4: Produce clear and coherent writing…

Step 4

When all the groups have finished filling out the row about 
their assigned colony on the Colonial Economies, explain 
to students that each of their “colonial” groups will prepare 
a brief report about their colony that they will present to the 
rest of the class. Distribute a Physical Map of the Eastern 
Seaboard student map to each group. Tell them that they 
should reference the Physical Map of the Eastern Seaboard 
and Settlements Along the Eastern Seaboard (Student 
Workbook, pages 3–4), their Naturalist Notes (Student 
Workbook, pages 5–6), and other work in their Student 
Workbook to help them complete the task.

Tell students to make sure that they include how natural 
resources are connected to businesses in their colony in their 
presentation. Help students get started by asking, “How 
has your colony been able to support itself?” (For example, 
Massachusetts might answer that they make money by building 
ships and trading goods, such as beaver furs.) Make writing 
paper available to the groups and give students the remaining 
class time to begin preparing their reports.

Tip: Multi-media resources could be used for research and 
presentation.

L.5.1: Demonstrate command of…standard English grammar 
and usage…

L.5.2: Demonstrate command of…standard English 
capitalization, punctuation, and spelling when writing.

L.5.3: Use knowledge of language…when writing…

RI.5.1: Quote accurately from a text when explaining what the 
text says explicitly and when drawing inferences from the text.

RI.5.2: Determine two or more main ideas of a text and explain 
how they are supported by key details; summarize the text.

RI.5.3: Explain the relationships or interactions between two or 
more individuals, events, ideas, or concepts in a historical…text.

RI.5.4: Determine the meaning of general academic and 
domain-specific words and phrases…

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

SL.5.5: Include multimedia components…and visual displays…
to enhance the development of main ideas or themes.

W.5.2: Write informative/explanatory texts to examine a topic 
and convey ideas and information clearly.
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Step 4 (Continued):

Suggestion: This is an opportunity for students to use creativity 
and multimedia tools in presenting their reports. In all cases, stress 
to students that they need to be able to provide a list of resources 
from where they gathered their information.

Step 5

Gather Student Editions and the student maps.

If desired, have students take their Student Workbooks home 
to allow them to finish preparing their colony report to present 
at the next session. If not, collect Student Workbooks.

n/a

Session 2
Use this correlation in place of the Procedures on page 86 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Step 1

Have students sit with the other members of their 
“colonial” groups. Project The 13 Colonies in 1763 (Visual 
Aid #3) and give the groups five minutes to prepare their 
notes for their colony reports to the class. When time is up, 
tell students to turn to Colonial Economies Chart (Student 
Workbook, pages 10–12) and instruct them to fill in the rest of 
the chart based on each group’s presentation.

When ready, call on each “colonial” group, in turn, to present 
information about their colony to the rest of the class. The 
presentations should take no more than two minutes each. 
Make sure students are filling out their individual copies 
of the Colonial Economies Chart. If time permits, give 
students a chance to ask questions of each “colonial” group 
about their colony.

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

W.5.4: Produce clear and coherent writing…

Step 2

When all the groups have presented and students’ Colonial 
Economies Charts are complete, ask the class, “What types 
of businesses were important to all of the colonies?” (Farming 
and trade were important in all of the colonies.) Conduct a quick 
verbal quiz with the class based on the following questions:

■  ■ Which colonies exported/traded in tobacco?  
(Virginia, Maryland)

■  ■ Which colonies traded with American Indians for beaver 
furs? (New Hampshire, Massachusetts, Connecticut)

■  ■ Which was the last colony to be established? (Georgia)

■  ■ Which colony was one of the first to build a grain mill 
using water power? (Rhode Island)

■  ■ People in which colonies hunted whales for their oil? 
(Delaware, New Jersey, Massachusetts, Connecticut)

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

SL.5.2: Summarize…information presented…visually… 
and orally.
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Step 2 (Continued):

■  ■ Which colony was founded by William Penn, for religious 
reasons? (Pennsylvania)

■  ■ Which colony grew wheat and used the Hudson River? 
(New York)

■  ■ Which colonies were established around the Chesapeake 
Bay? (Virginia, Maryland)

■  ■ Hickory trees, used for their nuts, wood, and tar, were 
harvested in which colonies? (North Carolina, South Carolina)

■  ■ Which colonies had large plantations? (The southern colonies)

Explain that the different types of economies that developed 
in the colonies soon started to separate the colonial regions 
from one another. For example, northern colonies built ships 
and sold many products, such as beaver furs and furniture 
items, to other countries in Europe, because their soil was not 
fertile enough to support a lot of agriculture. The northern 
colonies became known for their manufactured goods, while 
the colonies in the south became known for their agricultural 
goods. Tell the class that in the next lesson they will see 
how the colonies started to group together based on the 
businesses, resources, and lifestyles that they had in common. 

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

SL.5.2: Summarize…information presented…visually… 
and orally.

Step 3

Tell students to turn to Colonial Report (Student Workbook, 
page 13). Read the instructions with the class, and remind 
students about the letters they read together in Session 1. 
(Note: If necessary, review A Letter from Thomas Hariot, A 
Letter from Thomas Morton, or A Letter from John Lawson, 
Visual Aids #6–8) Explain to students that they are to complete 
the letter to their sponsor as homework, using any information 
they have about the colony to which they were assigned. 

Collect Student Workbooks and use the Colonial Economies 
Chart and the Colonial Report for assessment.

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…
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Lesson 5: Colonial Differences

Students identify commonalities among the colonies in each of the colonial regions. 
They compare the regions’ ecosystem goods, ecosystem services, and economies. 
They discuss how natural resources have influenced settlement in North America, 
and the relationship between the American Indians and Europeans.

Human Settlement and the Natural Regions of the Eastern Seaboard
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Lesson 5 

as Pennsylvania, New York, and 
parts of New England, lacked the 
potential to produce large quanti-
ties of these types of crops. Too cold 
to sustain tobacco production, too 
warm to sustain a profitable beaver 
pelt industry, these colonies relied 
on a more diversified economy in 
order to support a colonial popula-
tion. While Pennsylvania did export 
some wheat, landholdings were 
smaller than they were further south, 
so agrarian interests and commercial 
endeavors played large roles within 
the economy.

Patterns of immigration also 
dictated differences in economy and 
society. British colonization of the 
middle colonies absorbed a preexist-
ing European population of Dutch, 
Swedish, and German settlers who 
were accustomed to self-sufficiency 
and autonomy. Many of the settlers 
north of Virginia, such as the 
Quakers and Puritans, belonged to 
dissenting churches and cherished 
their autonomy from Britain. Thus, 
the settlers of the middle colonies 
and much of New England lacked 
the kind of resources that lent 
themselves to plantation agriculture. 

Nor, more importantly, did they 
live in the kind of environment that 
lent itself to monoculture-based 
agriculture. Further, the importance 
of religion in the North lent a moral 
context to some of the economic 
decisions made in the northern 
colonies, and argued against sup-
port for developing a staple-export 
economy dependent on slavery.

Even staple-export economies 
sometimes had strained relations 
with Britain. The great farmers 
of the southern colonies bristled 
at British attempts to tax colo-
nial imports. Part of the issue of 
this import tax that angered the 
Southerners was that it made con-
sumer goods more expensive. Since 
so little beside plantation crops was 
being produced in the South, they 
had to buy these more expensive 
goods from northern merchants, 
especially after European demand 
for tobacco fell in the 1680s. Having 
invested so much of their capital 
in land and slaves, farmers found 
it difficult to adjust to market 
changes. New England merchants 
found taxes on the West Indies 
trade particularly onerous, but most 

| Learning Objectives

Provide examples of the physical 
settings that were important 
factors in making decisions to 
locate and develop settlements 
on the eastern seaboard of  
North America.

Recognize how the role of the 
ecosystem goods and ecosystem 
services provided by natural 
systems in the original 13 colonies 
influenced the development of 
their economic systems.

small farmers 
resented the 
direct royal rule 
that came after 
1688 even more.

Tensions with American 
Indians were also rooted in differ-
ent relations with natural systems. 
Everywhere on the eastern seaboard, 
American Indians faced their own 
New World. It was a world in which 
their hunting grounds, once main-
tained with fire to create open spaces 
that would attract deer, were again 
covered by forests because colonists 
valued the timber they yielded. It 
was a world where nonnative ani-
mals grazed on land once frequented 
by wild game the American Indians 
hunted. A shift to settled agriculture, 
using specific European agricultural 
methods, occurred rapidly. For a 
moment, the Appalachian moun-
tains would limit its spread. After 
the Revolutionary War, there would 
be no stopping U.S. expansion into 
the West.

| Key vocabulary

Industry: Businesses that 
manufacture or produce and  
sell certain types of goods  
and services.

middle colonies: The American 
colonies that included New 
York, New Jersey, Delaware, and 
Pennsylvania.

New England colonies: The 
American colonies that 
included Massachusetts, New 
Hampshire, Connecticut, and 
Rhode Island.

Southern colonies: The American 
colonies that included Maryland, 
Virginia, North Carolina, South 
Carolina, and Georgia.

Lesson 5

Colonial Differences

Students work with others who 
were assigned colonies from the 
same region and compare how each 
region developed a unique way of 
life based on its environment and 
climate. Student teams then create 
Venn diagrams that ref lect the 
similarities and differences of the 
ecosystem goods, ecosystem services, 

and economies of the three regions. 
The class discusses how natural 
resources shaped each colonial 
region’s economy and the motivations 
that went into the settler’s decisions 
to colonize these particular regions. 
Finally, the lesson makes connections 
between the types of colonial econo-
mies and the divisions that would 

result from differences between these 
regions, and between the colonies 
and England. It also shows how 
these differences foreshadowed the 
Revolutionary War. 

Background
Not every colony developed along 

staple export lines. Colonies such 

After learning about ecosystem goods and ecosystem services along the eastern seaboard and 
how these natural resources influenced the development of colonial economies, students 

place the colonies they studied in Lesson 4 in a particular colonial region: New England, the 
middle colonies, or the southern colonies.

Recreation of Plymouth, Massachusetts

Use this correlation in place of the Procedures on pages 112–113 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary and the vocabulary Word Wall Cards to 
introduce new words to students as appropriate.

L.5.4c: Consult reference materials…to…determine or clarify 
the precise meaning of key words and phrases…

RI.5.4: Determine the meaning of general academic and 
domain-specific words and phrases in a text…

Step 1

Have students sit in their “colonial” groups from Lesson 4. 
Redistribute students’ individual Student Workbooks, the 
Student Editions, and distribute a Physical Map of the 
Eastern Seaboard student map to each group. Tell students 
to turn to Settlements Along the Eastern Seaboard (Student 
Workbook, pages 3–4), and Colonial Economies Chart 
(Student Workbook, pages 10–12). Explain that students will 
use these to discover how the colonies began to relate to one 
another over time.

Ask the class, “What did all of the colonies have in common?” 
(People from Europe that settled in them; economies that had 
something to do with the ecosystem goods and ecosystem services 
available to them.) Tell the students that they will compare the 
colonies to find similarities and differences in them.

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

W.5.2: Write informative/explanatory texts to examine a topic 
and convey ideas and information clearly.

W.5.4: Produce clear and coherent writing…

W.5.9: Draw evidence from…informational texts… 

Step 2

Project The 13 Colonies in 1763 (Visual Aid #3). Explain that 
the colonies fell into three regions, and that each of these 
regions had things in common that separated it from the other 
regions. Write on the board and tell students that the regions 
were: New England, the Middle Colonies, and the Southern 
Colonies. Have students look at the map on The 13 Colonies 
in 1763 and predict which colonies fell under which region. 
Write the following colonies under each region on the board:

■  ■ New England Colonies: Massachusetts, New Hampshire, 
Rhode Island, and Connecticut

■  ■ Middle Colonies: New York, Pennsylvania, New Jersey, 
and Delaware

■  ■ Southern Colonies: Maryland, Virginia, North Carolina, 
South Carolina, and Georgia

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

SL.5.5: Include multimedia components…and visual displays…
to enhance the development of main ideas or themes.
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Step 2 (Continued):

Have each of the “colonial” groups sit together to form three 
large groups based on these regional divisions. Tell students 
that, in their regional group, they will first work to discover 
what it is they all have in common. Then they will compare 
themselves to the other two regions.

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

SL.5.5: Include multimedia components…and visual displays…
to enhance the development of main ideas or themes.

Step 3

Tell students to turn to Colonial Comparisons (Student 
Workbook, pages 14–15). Review the questions on Colonial 
Comparisons with the class. Ask students to work together 
to complete the chart comparing the colonies within their 
regional group. Tell students they may use any of the materials 
in their Student Workbook to help them. Explain that 
even though they are working as a group, they still need to 
complete their individual copy of Colonial Comparisons. 
Give the regional groups 20 minutes to complete both sides of 
Colonial Comparisons.

Tip: Have the chart expanded to poster size so all students can 
see the working product. To re-use, have students add their input 
using sticky notes.

RI.5.3: Explain the relationships…between two or more…
ideas, or concepts…based on specific information in the text.

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

Step 4

When time is up, project Three Regions of Colonial America 
(Visual Aid #9) and tell students to turn to Three Regions 
of Colonial America (Student Workbook, page 16). Have 
volunteers from each of the regional groups share information 
to complete the Venn diagram as a class. Remind students 
to list similarities between the regions in the overlapping 
sections of the diagram, while unique characteristics of the 
regions should be listed in the outer portions of the circles. 
(Note: An Answer Key and Sample Answers for Three Regions of 
Colonial America are provided on page 122.)

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

Step 5

Project New England Colonies, Middle Colonies, and 
Southern Colonies (Visual Aids #10–12) one at a time and 
review the types of industries unique and common to each 
colonial region. Remind students that it was the natural 
resources of each region that made these similarities and 
differences possible.

When students have completed Three Regions of Colonial 
America, ask, “Why do people settle where they do? How 
do ecosystem goods and ecosystem services influence these 
decisions?” (Natural resources, such as trees, rivers, fertile soil, 
the ocean, and fur-bearing animals influence people’s decisions 
to settle in certain areas. People want to settle where they can 
make a living—grow food, build things [for example, ships from 
timber], trade with other colonies or nations, use the ocean and 
rivers for transportation and trade, and find animals for furs and 
meat. They also need clean water to drink and the protection that 
might be provided by mountains or bodies of water.)

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…

SL.5.2: Summarize…information presented…visually…  
and orally.

Suggestion: When answering questions, have students  
identify the text that supports their answers.
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Step 6

Tell students to think about California Connections: Settling 
Temecula, that they read in Lesson 1. Ask students, “What 
happened to the American Indians in the Temecula Valley 
when other people began to settle there?” (There were fights 
over natural resources, such as good land for farming and grazing, 
and water. The American Indians had their land taken away, and 
then some of it was returned to them later, but they could not do 
whatever they wanted with it.) Project The Proclamation of 1763 
(Visual Aid #13). Tell students that the colonial powers (countries 
in Europe that controlled the 13 colonies), issued a proclamation 
in 1763 that drew a line at the Appalachian Mountains, reserving 
the lands and resources to the west of that line for the American 
Indian nations. Ask students if that line still exists today. (No) 
Ask them to think about what might have happened to it and 
the proclamation. (Answers will vary, but should include the idea 
that the colonies continued to grow after 1763 and needed more 
resources. Settlers crossed over the mountains to find more land 
and resources, and the American Indian nations had lands taken 
away from them, again.) 

Gather Student Editions and the student maps.

Collect Student Workbooks and use Colonial Comparisons 
and Three Regions of Colonial America for assessment. 

SL.5.1: Engage effectively in a range of collaborative 
discussions…with diverse partners…, building on others’ ideas 
and expressing their own clearly.

a)	 Come to discussions prepared, having read or studied 
required material; explicitly draw on that preparation and 
other information known about the topic to explore ideas 
under discussion.

b)	Follow agreed-upon rules for discussions and carry out 
assigned roles.

c)	 Pose and respond to specific questions by making 
comments that contribute to the discussion and elaborate 
on the remarks of others.

d)	Review the key ideas expressed and draw conclusions 
in light of information and knowledge gained from the 
discussions.

Suggestion: Before gathering the student editions and maps, 
refer back to the maps and have students explain how the 
information from the maps, the diagrams in the Visual Aids, and 
the text from the reader work together to help them understand 
the main ideas and details.

Unit Assessment
Refer to the introduction pages at the front of this document for information regarding the Traditional and Alternative 
Assessments for this unit and their Common Core correlations.
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California Common Core State Standards Descriptions

Language Standards
■  ■ L.5.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

■  ■ L.5.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

■  ■ L.5.3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

■  ■ L.5.4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 5 reading and 
content, choosing flexibly from a range of strategies.

c)	 Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation 
and determine or clarify the precise meaning of key words and phrases and to identify alternate word choices in all 
content areas. CA

Reading Standards for Informational Text
■  ■ RI.5.1: Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

■  ■ RI.5.2: Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.

■  ■ RI.5.3: Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, 
scientific, or technical text based on specific information in the text.

■  ■ RI.5.4: Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 5 
topic or subject area. (See grade 5 Language standards 4–6 for additional expectations.) CA

■  ■ RI.5.6: Analyze multiple accounts of the same event or topic, noting important similarities and differences in the point of 
view they represent.

■  ■ RI.5.7: Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a 
question quickly or to solve a problem efficiently.

■  ■ RI.5.10: By the end of the year, read and comprehend informational texts, including history/social studies, science, and 
technical texts, at the high end of the grades 4–5 text complexity band independently and proficiently.

Speaking and Listening Standards
■  ■ SL.5.1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse 

partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly.

a)	 Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other 
information known about the topic to explore ideas under discussion.

b)	 Follow agreed-upon rules for discussions and carry out assigned roles.

c)	 Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the 
remarks of others.

d)	 Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions.

■  ■ SL.5.2: Summarize a written text read aloud or information presented in diverse media and formats, including visually, 
quantitatively, and orally. 

■  ■ SL.5.5: Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to 
enhance the development of main ideas or themes.

Common Core Reference Pages
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Writing Standards
■  ■ W.5.1: Write opinion pieces on topics or texts, supporting a point of view with reasons and information.

■  ■ W.5.2: Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

b)	 Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to  
the topic.

■  ■ W.5.4: Produce clear and coherent writing (including multiple-paragraph texts) in which the development and 
organization are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in 
standards 1–3 above.) CA

■  ■ W.5.8: Recall relevant information from experiences or gather relevant information from print and digital sources; summarize 
or paraphrase information in notes and finished work, and provide a list of sources.

■  ■ W.5.9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

Common Core Reference Pages


