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Traditional 

Assessment ✓ ✓
Alternative 

Assessment ✓ ✓ ✓ ✓ ✓ ✓ ✓

C O M M O N  C O R E  S T A N D A R D S

Note: For your reference, the list of California Common Core State Standards abbreviations is on the following page.

12.2.2. and 12.2.5.—This Land Is Our Land
In this unit, students explore the issue of balancing individual rights and liberties with the common  
good in matters related to land and other natural resources. Students examine a series of case studies  
that embody the struggle to find this balance. Students learn that some government entities—from  
local and state commissions and boards to the Supreme Court—make decisions on issues that require  
a balance between individual rights, liberties, and choices related to the common good. First, students 
are presented with a court case representing a high-interest contemporary issue: whether to ban cell 
phones in schools. Then students explore the concept of civic virtue as they examine a hypothetical 
situation involving air quality, and discuss some decision-making scenarios. They next participate in a 
case study involving laws and regulations that affect gas station owners. Later they examine a court case 
involving a land owner and the California Coastal Commission, developing their understanding of issues 
related to eminent domain in the fifth and fourteenth amendments. Finally, students participate in a 

simulated “public hearing” conducted by the California Integrated Waste Management Board regarding expansion of a landfill  
in a community, further examining issues when there are conflicting needs for different aspects of the common good. 

This Land Is Our Land

California Education and the Environment Initiative

12
Teacher’s Edition

Principles 
of American 
Democracy 
Standards

12.2.2. and 12.2.5.

California Education and the Environment Initiative
Increasing Environmental Literacy for K–12 Students…  
Because the Future is in Their Hands

Teach Common Core Standards 
with the EEI Curriculum
Created with your needs in mind, this document shows the correlation between the EEI Curriculum and the California Common Core State Standards.  
By teaching the EEI unit lessons in your classroom, you will be simultaneously addressing the Common Core standards depicted in this guide.
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Using the EEI-Common Core Correlation Matrix

The matrix on the front page identifies a number of Common Core standards that are supported by this EEI unit. However, the 
check marks in the matrix do not necessarily signify that the Common Core standards checked will be taught to mastery by using 
this EEI unit alone. Teachers are encouraged to select which Common Core standards they wish to emphasize, rather than teaching 
to every indicated standard. By spending more time on selected standards, students will move toward greater Common Core 
proficiency in comprehension, critical thinking and making reasoned arguments from evidence. Teaching this EEI unit will provide 
opportunities for teachers to implement the shift in instructional practice necessary for full Common Core implementation. 

California Common Core State Standards Abbreviations

■  ■ CCCSS: California Common Core State Standards

■  ■ RH: Reading Standards for Literacy in History-Social Studies

■  ■ SL: Speaking and Listening Standards

■  ■ WHST: Writing Standards for Literacy in History-Social Studies, Science, and Technical Subjects

Note: Since each Common Core standard includes a breadth of skills, in this correlation, the portion of the standard description that is 
featured in the Common Core standards applications is cited, using “…” to indicate omitted phrases. For a list of the complete standard 
descriptions, please see the Common Core Reference Pages located on pages 16–17 of this document.

A Note about Common Core Speaking and Listening Standards

Throughout this unit, students participate in various learning structures and groups to analyze, discuss, and synthesize data, which 
supports the skill in Speaking and Listening Standard 1 “Participate effectively in a range of collaborative discussions (one-on-one, 
groups…) with diverse partners.” With prior instruction on collaborative discussions, these various groupings and the materials 
students examine lend themselves to prime discussion material for collaborative discussions. Learning structures with tasks for pairs 
and groups are in the following lessons: 

■  ■ Lesson 1: Pairs, individuals, whole class

■  ■ Lesson 2: Groups of 4, whole class

■  ■ Lesson 3: Groups of 4 to 5, whole class, individuals

■  ■ Lesson 4: Whole class, students stand and divide themselves into 2 groups according to their decisions 

■  ■ Lesson 5: 2 groups (1 group is subdivided into 4 groups)

National Geographic Resources

■  ■ View From Space wall map (Lesson 4)

■  ■ Political wall map (Lessons 4 and 5)

■  ■ Human Imprint wall map (Lesson 5)
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Unit Assessment Options

Assessments Common Core Standards Applications

Traditional Assessment

Students answer multiple choice questions. Then they respond 
to 3 different prompts by writing one to two paragraph 
essays that explain issues related to balancing the rights of 
individuals with the common good and the environment, 
including the reciprocity of rights.

RH.11–12.2: Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary that 
makes clear the relationships among the key details and ideas.

WHST.11–12.2: Write informative/explanatory texts…

b) 	Develop the topic thoroughly by selecting the most 
significant and relevant facts, extended definitions, 
concrete details, quotations, or other information and 
examples…

d)	Use precise language, and domain-specific vocabulary…
to manage the complexity of the topic; convey a 
knowledgeable stance in a style that responds to the 
discipline and context as well as to the expertise of  
likely readers.

Alternative Assessment

Students select a local issue involving balancing individual 
rights and liberties with the common good, then research, 
plan, write and present the issue to the class.

RH.11–12.1: Cite specific textual evidence to support analysis 
of…secondary sources…

RH.11–12.2: Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary that 
makes clear the relationships among the key details and ideas.

RH.11–12.9: Integrate information from diverse sources…into a 
coherent understanding of an idea…

SL.11–12.4: Present information, findings, and supporting 
evidence…conveying a clear and distinct perspective…

WHST.11–12.2: Write informative/explanatory texts…

b)	Develop the topic thoroughly by selecting the most 
significant and relevant facts, extended definitions, concrete 
details, quotations, or other information and examples…

d)	Use precise language, and domain-specific vocabulary…to 
manage the complexity of the topic; convey a knowledgeable 
stance in a style that responds to the discipline and context as 
well as to the expertise of likely readers.

WHST.11–12.7: Conduct short as well as more sustained 
research projects to answer a question…synthesize multiple 
sources on the subject…

WHST.11–12.8: Gather relevant information from multiple 
authoritative print and digital sources…
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Lesson 1: In Pursuit of Life, Liberty, and the Common Good

Students discuss a controversial issue in which individual rights/liberties conflict 
with the common good: school cell phone bans. Students develop a definition of 
the “common good” based on the Preamble to the U.S. Constitution and write about 
how environmental issues relate to the common good.
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Lesson 1

U.S. Constitution

In Pursuit of Life, Liberty,  
and the Common Good
Should schools ban cell phones? Raising lively debate in school districts nationwide, this issue 

pits the individual rights of students and parents against school administrators’ arguments 
that a greater good exists in cell-phone-free school environments.

In this lesson, students explore 
definitions and roots of individual rights 
and the common good while learning 
about one school district’s decision to 
ban cell phones in the schools. After 
reading an article about this issue and 
discussing rights and the common good, 
students learn about a New York court’s 

decision to uphold the cell phone ban 
in New York City schools. Analyzing 
excerpts from the U.S. Constitution 
and California Constitution, students 
further discuss the rights and 
obligations of U.S. citizens. Students 
then examine the meaning of “common 
good” from an environmental 

perspective; they write about an 
environmental issue, identifying the 
inherent conflict between the common 
good and individual rights/liberties. 
Students also propose solutions for this 
conflict that are designed to promote 
the common good while also protecting 
individual rights and liberties.

Background
The U.S. Constitution and Bill of 

Rights guarantee many rights to U.S. 
citizens. These rights are not with-
out limits, however. Americans have 
the right to speak freely, for instance, 
but not the liberty to say anything 
they want whenever or wherever they 
want. In the 1919 landmark Schenck v. 
United States decision placing limits 
on free speech, U.S. Supreme Court 
Justice Oliver Wendell Holmes, Jr. 
pointed out that someone cannot 

falsely yell “Fire!” in a crowded 
theater. Likewise, a person cannot 
indulge in speech that creates a “clear 
and present danger.”

As members of a community,  
individuals can expect both protection  
of their rights and limits on those 
rights. In joining a community, people 
enter into what political philosophers  
have called the social contract; in 
exchange for preservation of the social 
order, the individual defers to a central  
authority and relinquishes the freedom  

to do whatever 
he or she wants, 
whenever, and 
through any 
particular means. In our democracy, 
this authority is a “government by the 
people and for the people.” The U.S. 
government is responsible for promot-
ing the common good.

While no one definition of the 
“common good” applies in every situ-
ation, important components of a 
nation’s common good are economic 
growth and prosperity, security, 
justice, and good health. A function-
ing democracy also requires that a 
standard of literacy be part of the 
common good. The citizenry charges 
the government with promoting these 
components of the common good at 
all times. At the same time, citizens 
expect the government to protect and 
ensure their individual rights and 
liberties. Sometimes, the common 
good is at odds with what individuals 
believe they have a right to do or have.

The common good certainly 
encompasses the environment, which 
is an important influence on health 
and security and the foundation for 
the economy. Thus, the government 
monitors and manages the environ-
ment, often making tough decisions 
when the rights and liberties of indi-
viduals are in juxtaposition to what is 
best for the common good.

Oliver Wendell Holmes, Jr., 1902

| Key Vocabulary

Common good: Something that 
benefits the greatest number of 
people, balancing self-interest 
with the needs of the greater 
community.

Liberty: Freedom.

Rights: Powers or liberties to 
which a person is entitled, 
justified by law, faith, or reason.

| Learning Objective

Identify the spectrum of factors 
considered in making decisions 
about resources and natural 
systems, how those factors 
influence decisions, and how 
the enjoyment of one’s rights in 
relation to the environment entails 
respect for the rights of others.

Use this correlation in conjunction with the Procedures located on pages 36–38 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text, including analyzing how an author 
uses and refines the meaning of a key 
term over the course of the text…

Step 1: In pairs, students generate arguments on both sides of the issue of whether 
cell phones should be banned at schools, and then they share them.

SL.11–12.1d: Respond thoughtfully 
to diverse perspectives; synthesize 
comments, claims, and evidence made 
on all sides of an issue…

Step 2: Students read an article, Court Panel Questions School Ban on Phones 
(Student Edition, pages 2–3), take notes, and identify additional arguments for or 
against a school phone ban.

Suggestion: After reading this article for content, students could read it again, observing 
the structure of the writing. For ideas, turn to the California Connections pages at the 
end of this correlation that feature doing this for the California Connections selection; 
some of those same ideas can be used in this article.

RH.11–12.2: Determine the central ideas 
or information of a…secondary source; 
provide an accurate summary that 
makes clear the relationships among the 
key details and ideas.

RH.11–12.10: …Read and comprehend 
history-social studies texts…
independently and proficiently.

Steps 3 and 4: Students explore the ideas of public safety versus individual rights, 
or the common good versus individual rights and liberties, by discussing specific 
situations where conflict occurs between these two ideas. Then students read the 
outcome of the cell phone court case and discuss how it relates to individual rights 
and liberties or the common good.

SL.11–12.1d: Respond thoughtfully 
to diverse perspectives; synthesize 
comments, claims, and evidence made 
on all sides of an issue…

Step 5: Students use the Preamble to the U.S. Constitution to further define the idea 
of “common good.”

RH.11–12.2: Determine the central ideas 
or information of a primary…source…

RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text, including analyzing how an author 
uses and refines the meaning of a key 
term over the course of the text…

Step 6: Students relate the idea of “common good” to today’s society, identifying 
the conflict between the common good as it relates to the environment and 
individual rights in three different cases.

SL.11–12.1d: Respond thoughtfully 
to diverse perspectives; synthesize 
comments, claims, and evidence made 
on all sides of an issue…
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Student Tasks Common Core Standards Applications

Step 7: Students write multiple paragraphs on a topic in which they describe how 
the topic relates to the common good, identify the individual rights that may 
conflict with preserving this common good, and propose reasonable solutions.

Suggestion: It may be valuable to model writing with concrete details, facts and 
information versus writing in vague generalities. Select one of the topics, and as a 
class complete a paragraph demonstrating strong details, effective transitions, precise 
language, and a supportive conclusion.

WHST.11–12.2: Write informative/
explanatory texts…

a)	 Introduce a topic and organize 
complex ideas, concepts, and 
information…

b)	Develop the topic thoroughly by 
selecting the most significant and 
relevant facts, extended definitions, 
concrete details, quotations, or other 
information…

c)	 Use varied transitions and sentence 
structures to link the major sections of 
the text, create cohesion, and clarify 
the relationships among complex 
ideas and concepts.

d)	Use precise language, domain-specific 
vocabulary…

e)	 Provide a concluding statement 
or section that follows from and 
supports the information or 
explanation provided…
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Lesson 2: Civic Virtue: Is It in You?

Students analyze factors considered in making decisions about the environment 
when the common good and individual rights conflict, focusing on decisions 
individuals make. They discuss scenarios in which teenagers might demonstrate 
civic virtue, and they write about one of the scenarios.
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Lesson 2

Civic Virtue: Is It in You?
In Lesson 1, students analyzed an environmental topic in terms of how it relates to the 

common good, looked at possible conflicts with individual rights and liberties, and proposed 
solutions that balance individual rights/liberties and the common good. In this lesson, they 
begin by analyzing those proposed solutions in terms of who would take the required action—
government, individuals, or businesses.

In a democracy, government has 
an essential role as a “watchdog” for 
the common good. While subsequent 
lessons develop this idea further, 
Lesson 2 encourages students to 
look at the role of individuals or 

businesses and the factors they 
consider in deciding whether to 
act for the common good. Students 
learn the term “civic virtue”—the 
willingness to act for the common 
good rather than for individual 

rights, liberties, and interests—and 
discuss scenarios in which high 
school seniors might be called on to 
balance individual interests and the 
common good in making decisions 
that affect the environment.

Recyclable plastic water bottles

| Learning Objectives

Identify the spectrum of factors 
considered in making decisions 
about resources and natural 
systems, how those factors 
influence decisions, and how 
the enjoyment of one’s rights in 
relation to the environment entails 
respect for the rights of others.

Provide examples of how decisions related to the use and 
management of natural systems and resources can result in the 
need to establish a balance between individual rights and liberties 
and choices related to the “common good.”

Background
While government has an 

important role to play as a “watchdog” 
for the common good, private 
parties—that is, individuals and 
businesses—also consider the 
common good in making decisions 
about a wide array of issues, including 
those dealing with resources and 

natural systems. The willingness to put 
the public interest or common good 
above individual rights, liberties, and 
interests is what political scientists 
call civic virtue.

The concept of civic virtue has 
been a concern in U.S. democracy 
since its founding. In Federalist 55, 
James Madison wrote that “republic 

government 
presupposes 
the existence of 
[civic virtue] in 
a higher degree than any other form.” 
The Framers recognized that, in a 
nation with a limited government, 
the citizenry might violate the rights 
of others, showing little regard 
for the rights of others or for the 
common good. Thus, civic virtue 
among the people was a necessity.

George Washington was perhaps 
the first public model of civic virtue 
in U.S. history. Following the 
American Revolution, Washington 
wanted nothing more than to return 
to private life at his estate, Mount 
Vernon. After observing the nation’s 
problems under the Articles of 
Confederation, however, Washington 
recognized that he had an important 
role to play at the Constitutional 
Convention and, later, in the new 
government created under the U.S. 
Constitution. He gave up his dream 
of private life to serve his country in 
a time of crisis.

Many of us today are being called 
on to make sacrifice in the name of 
civic virtue. We make daily decisions 
that contribute to the common 
good, related to the environment 
and other areas. Doing so requires 
going against one’s own interests (for 
example, choosing a more expensive 
option that has fewer environmental 
effects) or opting not to exercise 
a right or liberty to which one is 
entitled (for example, choosing not 
to use a resource that one has the 
freedom to use).

| Key Vocabulary

Civic virtue: Willingness to  
put the public interest or 
common good ahead of 
individual interests.

George Washington

Use this correlation in conjunction with the Procedures located on pages 50–51 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text, including analyzing how an author 
uses and refines the meaning of a key 
term over the course of the text…

Steps 2 and 3: In groups of 4, students share their analyses and solutions from 
Promoting the Common Good (Student Workbook, pages 3–5) from the previous 
lesson, and then complete a new analysis on Who Should Act for the Common 
Good? (Student Workbook, page 6). Then, using question prompts, students discuss 
factors that discourage or encourage individuals and businesses to act for the 
common good.

Suggestion: The last two bulleted question prompts in Step 3 are excellent for 
generating a collaborative discussion that enables students to connect the ideas they 
have learned with their own experiences and thoughts regarding civic virtue, the 
common good, and individual rights and liberties. With prior training in collaborative 
conversations, students can be assigned as discussion leaders, using the questions in Step 
3 as a springboard for discussion, but encouraging students to probe ideas with their 
own questions. The quality of this discussion will be increased if students first review the 
related Speaking and Listening standards.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions…

c) Propel conversations by posing and 
responding to questions that probe 
reasoning and evidence; ensure a 
hearing for a full range of positions 
on a topic or issue; clarify, verify, or 
challenge ideas and conclusions; 
and promote divergent and creative 
perspectives.

d) Respond thoughtfully to diverse 
perspectives; synthesize comments, 
claims, and evidence made on all sides 
of an issue; resolve contradictions 
when possible…

Steps 4 and 5: In groups, students read and discuss cases that apply to teenagers 
regarding the concept of civic virtue and the common good.

RH.11–12.2: Determine the central ideas 
or information of a…source…

RH.11–12.10: …Read and comprehend 
history-social studies texts…
independently and proficiently.

SL.11–12.1c: Propel conversations by 
posing and responding to questions that 
probe reasoning and evidence…
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Student Tasks Common Core Standards Applications

Step 6: Students select one of the scenarios from Decision-Making Scenarios 
(Student Workbook, pages 7–11) and write a 300 to 400 word essay about decision 
making concerning individual rights, the common good, and the environment.

Suggestion: Review the expectations in WHST.11–12.2 before students write, giving 
specific examples for how to apply them to these Decision Making Scenarios.

WHST.11–12.2: Write informative/
explanatory texts…

a)	 Introduce a topic and organize 
complex ideas, concepts, and 
information…

b) 	Develop the topic thoroughly by 
selecting the most significant and 
relevant facts, extended definitions, 
concrete details, quotations, or other 
information…

c)	 Use varied transitions and sentence 
structures to link the major sections of 
the text, create cohesion, and clarify 
the relationships among complex 
ideas and concepts.

d)	Use precise language, domain-specific 
vocabulary…

e)	 Provide a concluding statement 
or section that follows from and 
supports the information or 
explanation provided…
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Lesson 3: So, You Want to Own a Gas Station

Students consider their rights to own and operate a business (a gas station), read 
an article about laws and regulations related to owning and selling a gas station in 
California, and answer an advertisement explaining whether they would or would 
not buy a gas station for sale.
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Lesson 3

So, You Want to  
Own a Gas Station
In this lesson, students consider the role of the government in protecting the “common good”  

in light of the right of individuals to own and operate a business in the United States, using a 
case study of owning and operating a gas station in California. Working in small groups, students 
brainstorm what individual rights and liberties are involved and then read and discuss an article 
introducing the factors involved in buying, operating, and selling a gasoline station in California.

Like many businesses, gas 
stations are subject to laws and 
regulations that intend to protect 
the community—its people and 
natural systems. Students calculate 
the costs and benefits of operating 
a gas station using the information 

derived from the reading. Through 
discussions, charting costs and 
benefits, and sharing information, 
students decide whether they 
would buy and operate a gas station 
given the opportunity. Students 
answer an advertisement about 

a gas station for sale, explaining 
their decision and demonstrating 
understanding of the balance 
between a business owner’s rights 
and the need to serve the “common 
good” by protecting the health of 
the environment.

Gas station

Background
Many would consider purchase 

of a gas station a sound investment—
gasoline is a commodity in high 
demand, potential locations are 
plentiful, and today’s technologies 
allow an owner to operate the business 
with limited human resources. But 
purchasing and operating a gas station 
is not as easy as it used to be. New laws 
and regulations seek to protect natural 
systems, natural resources, and public 
health and safety. For example, gas 
station owners are now required to 
install dripless nozzles at their gas 
pumps to reduce spillage, which 

contributes to air pollution in the form 
of vapor emissions. Vapor emissions 
contain hydrocarbons that combine 
with other molecules in the air and 
form ground-level ozone. Ground-level 
ozone can cause such health problems 
as reduced lung function in children. 
As laws and regulations come into 
effect, gas station owners must comply 
or face fines and possible closure of 
their business.

The United States Environmental 
Protection Agency (U.S. EPA) has been 
developing programs to cut emissions 
of commonly found air pollutants 
since passage of the Clean Air Act  

in 1970. The Clean 
Air Act covers 
many different 
pollution sources 
and a variety of cleanup methods to 
reduce common air pollutants. Six 
air pollutants common all over the 
United States are particle pollution, 
ground-level ozone, carbon monoxide, 
sulfur oxides, nitrogen oxides, and 
lead. These pollutants can harm 
human health and the environment 
and cause property damage. Many of 
the cleanup requirements for particle 
pollution and ground-level ozone 
involve large industrial sources (power 
plants, chemical producers, and 
petroleum refineries) as well as motor 
vehicles. Also, controls are generally 
required for smaller pollution sources, 
such as gasoline stations and paint 
shops. Auto body shops that repair, 
repaint, and customize vehicles 
often release pollutants into the 
air through sanding, cleaning, and 
painting. Federal, state, and local 
policy makers have enacted laws to 
decrease the harmful effects of these 
activities through pollution prevention 
strategies related to the materials and 
practices used at these businesses.

Pumping gas

| Key Vocabulary

Benefit: Something that is  
viewed as helpful, useful, or 
otherwise desirable.

Byproduct: Something, such as 
waste materials or chemicals, 
produced when something else is 
manufactured or consumed.

Cost: The money, time, effort, 
loss, or sacrifice made to obtain 
something or achieve a goal.

Mitigate: To change something 
so that it is less damaging or 
harmful.

| Learning Objectives

Describe how laws, regulations, 
and policies affecting land use and 
land ownership can have a major 
influence on the growth of human 
populations and communities.

Describe how laws, regulations, 
and policies directly affect the 
extraction, harvest, transportation, and consumption of natural 
resources, as well as management of the resulting byproducts.

Provide examples of how decisions related to the use and 
management of natural systems and resources can result in the 
need to establish a balance between individual rights and liberties 
and choices related to the “common good.”

Use this correlation in conjunction with the Procedures located on pages 66–67 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text, including analyzing how an author 
uses and refines the meaning of a key 
term over the course of the text…

Steps 3 and 4: Organized into “investor groups” of four to five, students work to 
determine the costs and benefits of buying and operating a gas station. Then they 
read California Connections: So, You Want to Own a Gas Station (Student Edition, 
pages 4–7), looking for costs and benefits as they read.

Suggestion: In addition to reading this selection for content, have students observe the 
structure of the text and how the author conveys the ideas.

Refer to the Reading California Connections Using a Common Core Reading and 
Writing Focus on pages 13–15 to view specific suggestions for integrating Common Core 
standards while reading this selection not only for content, but for text structure as well.

RH.11–12.2: Determine the central ideas 
or information of a…source…

RH.11–12.10: …Read and comprehend 
history-social studies texts…
independently and proficiently.

Steps 5 and 6: Continuing in their groups, students create a Costs and Benefits 
T-Chart to determine whether to invest in a gas station. Then they discuss how the 
government’s laws and regulations, protect the common good as well as affect 
individual rights and liberties.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions…

Step 7: Students individually write a letter to the gas station owner explaining their 
decision to buy or not buy the gas station, including information about individuals’ 
rights and the laws and regulations that address the common good.

RH.11–12.2: Determine the central ideas 
or information of a…source; provide an 
accurate summary…

WHST.11–12.1: Write arguments focused 
on discipline-specific content.
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Lesson 4: Whose Beach Is It Anyway?

Students review two amendments to the U.S. Constitution and relate eminent 
domain to the common good. They read about a California land use dispute and 
consider what specific stakeholders would do at various steps in the case’s journey 
to the Supreme Court.
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Lesson 4

Whose Beach Is It Anyway?
The individual’s right to own land (property) is given by the Constitution of the United 

States. As with other rights, the meaning of the right to own property has evolved over time 
through court decisions and legislation. In this lesson, students examine a landmark court case 
involving land ownership that originated in Ventura County, California, and ended in the U.S. 
Supreme Court.

In Nollan v. California Coastal 
Commission, the defendants had 
challenged the landowners’ right to 
build a bungalow on their beachfront 
property, claiming that the Nollans 
needed to allow beach access to the 

public. Students “walk through” the 
case and consider the rights of the 
Nollans and the rights of the public 
along the way. In the end, students 
learn about the Supreme Court’s 
decision, as well as the dissenting 

opinions in the case. They discuss 
eminent domain, the “Takings 
Clause” of the Fifth and Fourteenth 
Amendments, and the continual 
struggle to balance individual rights 
and the common good in our society.

Public beach in Southern California

Background
The California Coastal 

Commission was established by  
voter initiative in 1972 (Proposition 
20) and made permanent by the state 
legislature through passage of the 
California Coastal Act of 1976. In 
partnership with coastal cities and 
counties, the commission plans and 
regulates the use of land and water 
in the coastal zone. Construction of 
buildings, division of land parcels,  

activities that affect land use or 
public access to coastal waters, and 
any other development activities 
generally require a permit from the 
commission or local government. 
The Coastal Act includes specific 
provisions that address issues 
of shoreline public access and 
recreation, terrestrial and marine 
habitat protection, visual resources, 
commercial fisheries, water quality, 
port operations, and public works. 
The Coastal Act provides statutory 
standards that the Commission and 
local governments apply to planning 
and regulatory decisions.

The commission is an independent, 
quasi-judicial state agency. The 
governor, Senate Rules Committee, and 
Speaker of the Assembly each appoint 
four voting members; six of these 
members are local elected officials, 
the other six are members of the 
public. Representatives of three state 
agencies serve as nonvoting members. 
During monthly public meetings, the 
commissioners hear public testimony 
before making permit, planning, and 
other policy decisions.

The case of Nollan v. California 
Coastal Commission originated in 
a county court. When the county 
court agreed with the Nollans, the 

California 
Coastal 
Commission 
appealed the 
decision. The California Court of 
Appeals then overturned the county 
court decision, which prompted 
the Nollans to take their case to the 
U.S. Supreme Court. Their attorneys 
argued that the commission’s actions 
violated the Nollans’ Fifth and 
Fourteenth Amendment rights. The 
Supreme Court agreed, ruling that, 
while a legitimate interest may be 
served by maintaining a “continuous 
strip of publicly accessible beach along 
the coast,” if California had such an 
interest, it needed to use its power 
of eminent domain and provide just 
compensation to the Nollans.

Eminent domain is a power rooted 
in the common law, which allows 
governments to appropriate private 
property for public use. The Takings 
Clause of the Fifth Amendment 
requires the U.S. government to 
compensate individuals if it takes 
their property; the Fourteenth 
Amendment extends that requirement 
to the states.

U.S. Supreme Court Building

| Key Vocabulary

Commission: Group of people 
officially authorized to perform a 
particular function.

Easement: A Limited right to  
use another’s land for a  
special purpose.

Eminent domain: The right of 
government to take private 
property for public use or benefit.

Public access: A means of 
approaching, entering, exiting, or 
making use of land by members 
of the public.

| Learning Objectives

Provide examples of how 
decisions related to the use and 
management of natural systems 
and resources can result in 
the need to establish a balance 
between individual rights and 
liberties and choices related to the 
“common good.”

Describe how laws, regulations, and policies affecting land use 
and land ownership can have a major influence on the growth of 
human populations and communities.

National Geographic Resources
■  ■ Political wall map

■  ■ View from Space wall map

Use this correlation in conjunction with the Procedures located on pages 80–81 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text, including analyzing how an author 
uses and refines the meaning of a key 
term over the course of the text…

Step 1: Students define vocabulary terms related to the concepts in this lesson. RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text, including analyzing how an author 
uses and refines the meaning of a key 
term over the course of the text…

Step 2: Students focus on specific text in The Fifth Amendment (Visual Aid #2) and 
The Fourteenth Amendment (Visual Aid #3) to begin a discussion about the power 
of eminent domain, further defining ideas of “public use” and “just compensation.”

Suggestion: With prior training in collaborative discussion strategies, students can serve 
as discussion leaders, reviewing the related Speaking and Listening standards at the onset 
of the discussion, then implementing them during the discussion. Encourage students 
to probe the idea of eminent domain representing the common good versus individual 
property rights through questions. Bringing in local examples will enrich the discussion.

RH.11–12.2: Determine the central ideas 
or information of a primary…source…

RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text, including analyzing how an author 
uses and refines the meaning of a key 
term over the course of the text…

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions…

c)	 Propel conversations by posing and 
responding to questions that probe 
reasoning and evidence; ensure a 
hearing for a full range of positions 
on a topic or issue; clarify, verify, or 
challenge ideas and conclusions; 
and promote divergent and creative 
perspectives.

d)	Respond thoughtfully to diverse 
perspectives; synthesize comments, 
claims, and evidence made on all sides 
of an issue; resolve contradictions 
when possible…
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Student Tasks Common Core Standards Applications

Steps 3 and 4: Students read about an actual court case, Nollan v. California 
Coastal Commission (Student Workbook, pages 16–19) in sections, writing answers 
to questions after each case decision. Determining whether they would accept the 
decision or protest it, they take a stand on a side of the room and share reasons 
for their decisions. Upon reading the Supreme Court’s decision, students discuss 
the judicial trend that may have contributed to the Court’s decision on the side of 
supporting individual property rights. 

Suggestion: Some alternative suggestions or extensions include:

■  ■ Have students generate a list of other stakeholders in the decision and explain their 
points of view.

■  ■ Divide the class into groups representing the Coastal Commission, the Nollans, 
other landowners with ocean front property, nearby residents without ocean front 
property, and the general public. Each group can plan and present their point of 
view regarding the decision and how it affects them.

■  ■ Discuss local eminent domain issues from the newspaper or internet sources, 
examining the various perspectives held by different stakeholders.

RH.11–12.2: Determine the central ideas 
or information of a…source…

RH.11–12.10: …Read and comprehend 
history-social studies texts…
independently and proficiently.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions…

c)	 Propel conversations by posing and 
responding to questions that probe 
reasoning and evidence; ensure a 
hearing for a full range of positions 
on a topic or issue; clarify, verify, or 
challenge ideas and conclusions; 
and promote divergent and creative 
perspectives.

d)	Respond thoughtfully to diverse 
perspectives; synthesize comments, 
claims, and evidence made on all sides 
of an issue; resolve contradictions 
when possible…

Step 5: Students use the information from this case to complete a case review and 
write answers to questions.

WHST.11–12.2: Write informative/
explanatory texts…

b)	Develop the topic thoroughly by 
selecting the most significant and 
relevant facts…details…or other 
information…

d)	 Use precise language, domain-
specific vocabulary and techniques…
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Lesson 5: Reconciling: When Common Goods Collide…

Students view a presentation about the Sunshine Canyon Landfill and issues facing 
the California Integrated Waste Management Board as it considered combining the 
city and county landfills. Students share their thoughts at a simulated “public hearing,” 
consider community members’ opinions, and develop solutions to the conflict.
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Lesson 5

Reconciling: When Common 
Goods Collide…
How does a society reconcile its needs and wants when aspects of the common good come 

into conflict with one another? This lesson uses the proposed expansion of a sanitary 
landfill in Los Angeles as context for discussing the varying definitions of the “common good” 
within a single community.

The complex history of Sunshine 
Canyon Landfill involves a variety 
of stakeholders, perspectives, issues, 
and environmental considerations 
(dust from earthmoving and disposal 
operations, proximity to a nearby 
elementary school and homes, con-
gested traffic, air quality issues, and 
so on). Some observers consider the 

outcome an example of successful 
management of a complex problem.

In this lesson, students learn about 
the central issues of expansion from 
a county landfill to a county/city 
landfill by simulating a public meet-
ing between the California Integrated 
Waste Management Board and the 
local community. (Note: As of  

January 1, 2010, the California 
Integrated Waste Management Board 
became the Department of Resources 
Recovery and Recycling, under the 
California Natural Resources Agency.) 
Students identify the common good 
sought by each group and propose a 
reasonable solution to meet the public 
need for waste disposal.

Aerial view of a landfill

Background
According to the United States 

Environmental Protection Agency 
(U.S. EPA), Americans generate 
an estimated 4.6 pounds of trash 
per person per day, for a national 
total of approximately 251 million 
tons per year. What happens to this 
trash? Most of it ends up in landfills. 
Modern landfill engineering and 
operations comply with federal 
regulations designed to protect the 
environment from contaminants 
present in the solid waste stream. 
Landfill site plans usually keep land-
fills out of environmentally sensitive 
areas, and environmental monitoring 
systems provide safeguards against 
groundwater contamination and 
landfill gas.

Federal standards for municipal 
solid waste landfills include location 
restrictions to ensure building of 
landfills in suitable geological areas 
away from faults, wetlands, and flood 
plains. Standards also require that 
flexible geomembrane liners overlay 
two feet of compacted clay soil lining 
the bottom and sides of a landfill to 
protect groundwater and underlying 
soil from leachate releases. Operating 
practices require the compacting and 
covering of waste frequently with 
several inches of soil to help reduce 
odor; control litter, insects, and 
rodents; and protect public health. 
Standards also specify the covering 
of landfills and provisions for long-
term care of closed facilities, which 
includes financial assurances for 

| Learning Objectives

Provide examples of how 
decisions related to the use and 
management of natural systems 
and resources can result in 
the need to establish a balance 
between individual rights and 
liberties and choices related to the 
“common good.”

Identify the spectrum of factors considered in making decisions 
about resources and natural systems, how those factors influence 
decisions, and how the enjoyment of one’s rights in relation to the 
environment entails respect for the rights of others.

environmental 
protection after 
the landfill 
closure.

Of course, waste disposal is not the 
only issue in which common goods 
conflict. Other issues around which 
conflicting views of the common good 
collide include expansion of airports 
and even prisons. For example, cities 
may need airport expansion to accom-
modate new aircraft and increased 
air traffic for personal and economic 
growth; yet residents of the city argue 
against expansion in their community 
because of the disturbances expansion 
would create. As prisons and jails 
become overcrowded and people lobby 
for safer communities and improved 
conditions for inmates, governments 
face challenges from communities 
that do not want prisons in their 
“backyards.” As aspects of the common 
good conflict, policy makers must find 
reasonable solutions that balance indi-
vidual rights and the common good.

| Key Vocabulary

Conditional Use Permit (CUP):  
A document that allows a city or 
county to consider special uses 
of land that may be essential 
or desirable to a particular 
community but are not allowed 
within a zoning district.

Environmental Impact Report 
(EIR): A report, required by 
the California Environmental 
Quality Act (CEQA) of 1970, 
that requires “major” actions 
or projects to be assessed as to 
their potential effects on the 
environment prior to being 
implemented.

Public hearing: Meeting held by a 
public body to gather information 
and perspectives from citizens.

Airport expansion construction

National Geographic Resources
■  ■ Human Imprint wall map

■  ■ Political wall map

Use this correlation in conjunction with the Procedures located on pages 96–97 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text, including analyzing how an author 
uses and refines the meaning of a key 
term over the course of the text…

Steps 4, 5, and 6: The class prepares for and conducts a mock “Public Hearing” 
regarding expansion of a community landfill. The class is divided into 2 groups. One 
group represents the California Integrated Waste Management Board. One of the 
groups is subdivided into 4 groups with each group preparing public comment, 
based upon provided information, for their “community” spokesperson to state 
during the “hearing.” After the hearing, the class debriefs during a discussion 
focusing on the different perspectives regarding the common good that emerged 
during the hearing. 

Suggestion: During the debriefing, have students identify more specific types of 
supporting evidence the community members could have used to strengthen their 
arguments (e.g. specific data on community asthma rates versus areas farther away from 
the landfill, specific dust particulate and air quality data related to diesel truck exhaust, 
citing research data related to causes of asthma and cancer, etc.) Evaluate this type of 
evidence versus the more “general” comments heard from the public in the simulation.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions…

c)	 Propel conversations by posing and 
responding to questions that probe 
reasoning and evidence; ensure a 
hearing for a full range of positions 
on a topic or issue; clarify, verify, or 
challenge ideas and conclusions; 
and promote divergent and creative 
perspectives.

d)	Respond thoughtfully to diverse 
perspectives; synthesize comments, 
claims, and evidence made on all sides 
of an issue; resolve contradictions 
when possible…

SL.11–12.3: Evaluate a speaker’s point of 
view, reasoning, and use of evidence…

If lesson suggestion is used:

SL.11–12.4: Present information, findings, 
and supporting evidence…conveying a 
clear and distinct perspective… 
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Student Tasks Common Core Standards Applications

Step 7: Students use a Venn diagram to summarize the differing perspectives 
and then write a description of what they consider to be the best solution to the 
Sunshine Canyon Landfill issue. After they write, students learn the actual outcome 
of the case.

WHST.11–12.1: Write arguments focused 
on discipline-specific content.

a)	 Introduce precise, knowledgeable 
claim(s)…

b)	Develop claim(s) and counterclaims 
fairly and thoroughly, supplying the 
most relevant data and evidence for 
each while pointing out the strengths 
and limitations of both claim(s)…

c)	 Use words, phrases, and clauses as 
well as varied syntax to link the major 
sections of the text, create cohesion…

Unit Assessment

Refer to the introduction pages at the front of this document for information regarding the Traditional and Alternative 
Assessments for this unit and their Common Core correlations.
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California Connections and Common Core

Reading California Connections using a Common Core Reading and Writing Focus

Reading
History teachers can further enhance the teaching of Common Core Reading Literacy Standards by noting the suggestions below 
and in the following pages while reading the California Connections selection for content. Explicitly teach students to pay 
attention to the structure of the text by noting the following:

■  ■ Note how the author cites evidence to support main points and analysis; note any gaps or inconsistencies; note the date and 
origin of the source and whether it is primary or secondary. (RH.11–12.1) 

■  ■ Note how the author sets up the central ideas or information; trace the relationship among key details and ideas; summarize 
how key events or ideas develop over the course of the text. (RH.11–12.2)

■  ■ Analyze a series of events described in the text; evaluate various explanations for actions or events; determine which 
explanation best accords with textual evidence; determine whether earlier events caused later ones or simply preceded 
them; acknowledge where matters are left uncertain. (RH.11–12.3)

■  ■ Note how the author explains and refines the meaning of key terms, symbols, domain-specific words, and phrases. (RH.11–12.4)

■  ■ Analyze how the structure is used to emphasize key points or advance an explanation or analysis and how key sentences, 
paragraphs, and larger portions of the text contribute to the whole. (RH.11–12.5)

■  ■ Compare and evaluate the point of view of the author(s); note which details are included and emphasized; assess the author’s 
claims, reasoning, and evidence; compare the text with other authors on the same topic. (RH.11–12.6)

■  ■ Note how the information in the California Connections text integrates with information provided throughout the unit  
in diverse visual, quantitative, and qualitative formats, including tables, charts, research data, and maps, in print or digital 
texts. (RH.11–12.7)

■  ■ Assess whether the author’s extent of reasoning and evidence in a text support the author’s claim; evaluate the author’s 
premises, claims, and evidence. (RH.11–12.8)

■  ■ When other documents are included, compare and contrast findings presented in this text to those in other sources, noting 
when the findings support or contradict previous explanations, and identify any discrepancies. (RH.11–12.9)

■  ■ Note comprehension strategies for understanding text. (RH.11–12.10)

Note: Standard descriptions from the Reading Standards for Literacy in Science and Technical subjects are paraphrased and combined, 
using terminology that applies to reading a California Connections selection.

Writing
Many California Connections selections can be used as a model for future student writing tasks applying the Writing Literacy 
Standards by noting how the author structures the text, organizes the ideas, and provides well-chosen relevant and sufficient 
facts, extended definitions, concrete details, quotations, or other information and examples. 

Using the California Connections Selection
The following pages note specific places where the California Connections selection provides examples for specific Writing 
Literacy Standards, using this selection as a writing model. They also provide suggestions for teaching students to analyze text 
structure using the Reading Literacy Standards. Teachers can incorporate more suggestions from the list above. 
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California Connections and Common Core
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California Connections: So, You Want to Own a Gas Station 

Lesson 3  |  page 1 of 4

So, You Want to  
Own a Gas Station

Gas station

Buying a franchise will cost 
you about $100,000. As the 
owner, every year you will need 
to pay fees, called royalties, 
amounting to about 5% of your 
sales, to the “parent” company. 
However, the operational costs 
of running a station are larger. 
A big expense is monitoring 
the underground storage tanks 
(USTs) that hold the gasoline 
for sale at the pump. Complex 
laws in place today require 
gas station owners to install 
devices that detect leaks and 
to hire experts to take and 
test soil and water samples in 
case of a leak. These costs are 
somewhat offset by government 
assistance. State and federal 
taxes included in the price 
of gas at the pump—several 
cents per gallon total—go into 
a cleanup fund that assists gas 
station owners and operators 
with the cost of cleaning up a 
leaking UST. But these laws and 
support did not always exist. 

In a “car culture” like California’s, you might be thinking about owning a gas 

station. If so, you should be aware of the costs and responsibility involved in 

owning and running—even selling—a gas station in our state.

Increased knowledge of the gas 
people use to power their cars, 
trucks, lawnmowers, and other 
machinery has changed the way 
gas stations do business.

Other Costs
Gas stations in California sell 

more than 14 billion gallons each 
year. More than 100,000 USTs  
store gas for California’s more 
than 9,000 retail gas stations. 
Each of these gas stations goes 
through a complex permitting 
process to obtain permission to 
install, stop using, or remove an 
underground storage tank. The 
reason is this: If even one gallon 
of gas leaks into an underground 
aquifer, it makes more than 

a million gallons of water 
undrinkable. And the cleanup 
costs more than a million dollars.

In 1983, California became 
one of the first states to pass 
laws regulating how gas 
stations use and maintain 
their USTs. One year later, the 
federal government passed 
laws allowing the United States 
Environmental Protection 
Agency (U.S. EPA) to oversee 
and enforce UST regulations. 
Since passage of these state 
and federal UST regulations, 
more than a million leaking 
tanks have been replaced or 
decommissioned, and more 
than 300,000 leaks have been 
cleaned up.

The effort to ensure that 
USTs are “leakproof” has been 
underway since the mid-1980s. 
At first, the goal was to keep 
any UST from leaking more 
than 0.05 gallons per hour. 
If the leakage was less, the 
government considered the 
UST fine to use. Then, in the 
1990s, several cases of methyl-
tertiary-butyl-ether (MTBE) 
contamination brought the U.S. 
EPA under fire. At the end of 
the 1980s, gasoline sold in 
California contained the additive 
MTBE. MTBE reduces certain 
emissions and helps improve 
air quality in urban areas. But 
it is toxic to humans and can 
escape out of a UST as a 

California Connections: So, You Want to Own a Gas Station 
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Pumping gas

RH.11–12.1: Cite specific textual evidence…connecting…specific 
details to an understanding of the text as a whole.

Suggestion: Throughout the selection, note how the details, order, and 
structure of the ideas in the text work together to create understanding.

RH.11–12.3: Evaluate various explanations for 
actions or events…

Suggestion: Throughout the text, examine and 
evaluate the given explanations.

WHST.11–12.2b: …selecting the most 
significant facts…concrete details…

WHST.11–12.2d: …precise language, domain-
specific vocabulary…

Suggestion: Throughout the text, have students 
note the supporting details that the author selected, 
determining the strength and significance of those 
details in supporting the main idea or stated claims.

RH.11–12.4: Determine 
the meaning of words 
and phrases…

■  ■ Royalties

Suggestion: Encourage 
students to question why 
it took so long to address 
the environmental issues 
described here.

Suggestion: Analyze where the text uses chronological order and  
where it uses cause and effect. What purpose does each serve? How  
do they work together to create understanding?

RH.11–12.10: …read and comprehend history-social 
studies texts…independently and proficiently.

Suggestion: While reading the text, have students  
apply reading strategies to aid comprehension of the 
science content.
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Gas prices, 2008

vapor, passing into the soil and 
surrounding water through tiny 
pores in the pipes, gaskets, 
and fittings of a UST. Only a 
few parts per billion of MTBE 
will make water undrinkable. In 
2003, California passed a law 
that required USTs to be vapor-
tight as well as liquid-tight. In 
2004, California banned the use 
of MTBE altogether.

Working Together
California has a web of local, 

regional, and state agencies 
that regulate what happens at 
gas stations. These agencies 
monitor the purchase, operation, 
and removal of USTs, among 
other things. The Department 
of Food and Agriculture’s 
Division of Measurement 
Standards oversees gasoline 
quality and pump accuracy. At 
the local level, the Department 
of Public Works (DPW) is the 
primary point of contact for UST 
oversight. DPW works with other 
city and county officials, such 
as the fire department and the 
city’s building and safety office. 
DPW keeps track of who owns 
and operates the gas stations 
in the area. The state’s lead 
regulatory agency is the State 
Water Resources Control Board, 
a division of the California 
Environmental Protection Agency 
(Cal/EPA). The Board gives 
authority to regional boards and 

local agencies to monitor the 
USTs in their areas.

The rules that gas station 
owners and operators must 
follow are detailed in a 105-page 
document that is part of the 
California Code of Regulations. 
The regulations cover everything 
from specifying how the tanks, 
pumps, and pipes should be 
constructed to monitoring, repair, 
and reporting requirements.

A gas station owner who wants 
to close the station and use the 
property for another purpose 

must also deal with many legal 
requirements. The process to 
close or sell a gas station is 
as complex as the process for 
opening one. Gas station owners 
must pay to safely clean up the 
area and remove the USTs, or 
demonstrate that removing the 
USTs is not feasible before they 
can receive permission to close 
the gas station and leave the 
tanks in site (underground). On 
top of all this, the application 
for closure includes extensive 
soil and groundwater sampling. 

California Connections: So, You Want to Own a Gas Station 
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Gas pumps

Owners also must apply for 
permits from the local or county 
fire department, the Department 
of Public Works Building and 
Safety Division, and the Air 
Quality Management District to 
conduct these tests, as well as to 
close any station or sell any gas 
station property.

Thinking It Through
Still thinking about going 

into the gas station business? 
Since fuel always seems to be in 
demand, you might think profits 
would be more than enough to 
cover the cost of doing business 

and following the laws. But the 
truth is, most station owners keep 
only a few cents profit for every 
gallon of gas sold. They tend to 
make more on the snack items 
they sell than the gas.

As the complexity of owning 
a gas station has increased 
over the past two decades, 
fewer independent stations have 
remained in operation. Larger 
stations, leased to operators but 
owned by the oil companies, 
have taken their place. In Los 
Angeles, the total number of 
gas stations had decreased by 
50% by 1990, as government 

regulation of gas stations began 
in earnest. Ten years later, the 
number of gas stations had 
decreased by half again. At 
the remaining gas stations, the 
number of nozzles per station 
has jumped from 7 to 12. 

Automated pumps and 
payment options mean fewer 
employees to operate the 
station and serve the customer. 
Although fewer in number, the 
remaining gas stations are 
managing to keep up with the 
public’s increasing demand for 
fuel and the need to safeguard 
the environment.

California Connections: So, You Want to Own a Gas Station 
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Suggestion: Have students note how  
the topic sentences set up the paragraphs,  
and move the ideas from one area of the  
topic to another.

WHST.11–12.2b: …
selecting…significant  
and relevant facts…

RH.11–12.4: Determine 
the meaning of words 
and phrases…

■  ■ Parts per billion

Suggestion: Have students note the variety 
of agencies and their categories and pose 
questions related to the challenges this might 
create regarding consistency in regulation and 
oversight.

WHST.11–12.1b: Develop claim(s)…thoroughly…

■  ■ Does the author provide sufficient facts in the article to support this claim?

■  ■ Often claims are made at the beginning of the article, but this one is at the end. 
How does this affect the reader’s understanding and response?

California Connections and Common Core

RH.11–12.2: Determine the central ideas or 
information of a…source; provide an accurate 
summary that makes clear the relationships 
among the key details and ideas.

Suggestion: Have students discuss the 
consequences to the consumer when there are 
fewer independent gas stations. How did the 
regulations mentioned in the preceding pages lead 
to this? How does this relate to balancing the need 
for the common good versus the rights of individual 
property owners and the need for consumers to 
purchase gas economically?

Analyze how the author conveys this 
information in this article.
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California Common Core State Standards Descriptions

Reading Standards for Literacy in History-Social Studies
■  ■ RH.11–12.1: Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a whole.

■  ■ RH.11–12.2: Determine the central ideas or information of a primary or secondary source; provide an accurate summary that 
makes clear the relationships among the key details and ideas.

■  ■ RH.11–12.3: Evaluate various explanations for actions or events and determine which explanation best accords with textual 
evidence, acknowledging where the text leaves matters uncertain.

■  ■ RH.11–12.4: Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses 
and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10).

■  ■ RH.11–12.9: Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an 
idea or event, noting discrepancies among sources.

■  ■ RH.11–12.10: By the end of grade 12, read and comprehend history-social studies texts in the grades 11–12 text complexity 
band independently and proficiently.

Speaking and Listening Standards
■  ■ SL.11–12.1: Initiate and participate effectively in a range of collaborative discussions (one-on- one, in groups, and teacher- 

led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly 
and persuasively.

c) 	 Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a 
full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and 
creative perspectives.

d)	 Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an issue; 
resolve contradictions when possible; and determine what additional information or research is required to deepen the 
investigation or complete the task.

■  ■ SL.11–12.3: Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, 
links among ideas, word choice, points of emphasis, and tone used.

■  ■ SL.11–12.4: Present information, findings, and supporting evidence (e.g., reflective, historical investigation, response to 
literature presentations), conveying a clear and distinct perspective and a logical argument, such that listeners can follow 
the line of reasoning, alternative or opposing perspectives are addressed, and the organization, development, substance, 
and style are appropriate to purpose, audience, and a range of formal and informal tasks. Use appropriate eye contact, 
adequate volume, and clear pronunciation. CA

Common Core Reference Pages
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Common Core Reference Pages

Writing Standards for Literacy in History-Social Studies, Science, and Technical Subjects
■  ■ WHST.11–12.1: Write arguments focused on discipline-specific content.

a)	 Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish the claim(s) from alternate or 
opposing claims, and create an organization that logically sequences the claim(s), counterclaims, reasons, and evidence.

b)	 Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant data and evidence for each 
while pointing out the strengths and limitations of both claim(s) and counterclaims in a discipline-appropriate form that 
anticipates the audience’s knowledge level, concerns, values, and possible biases.

c)	 Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, create cohesion, and clarify 
the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

■  ■ WHST.11–12.2: Write informative/explanatory texts, including the narration of historical events, scientific procedures/ 
experiments, or technical processes.

a)	 Introduce a topic and organize complex ideas, concepts, and information so that each new element builds on that which 
precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia 
when useful to aiding comprehension.

b)	 Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, 
quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

c)	 Use varied transitions and sentence structures to link the major sections of the text, create cohesion, and clarify the 
relationships among complex ideas and concepts.

d)	 Use precise language, domain-specific vocabulary and techniques such as metaphor, simile, and analogy to manage the 
complexity of the topic; convey a knowledgeable stance in a style that responds to the discipline and context as well as 
to the expertise of likely readers.

e)	 Provide a concluding statement or section that follows from and supports the information or explanation provided (e.g., 
articulating implications or the significance of the topic).

■  ■ WHST.11–12.7: Conduct short as well as more sustained research projects to answer a question (including a self-generated 
question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, 
demonstrating understanding of the subject under investigation.

■  ■ WHST.11–12.8: Gather relevant information from multiple authoritative print and digital sources, using advanced searches 
effectively; assess the strengths and limitations of each source in terms of the specific task, purpose, and audience; integrate 
information into the text selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one source 
and following a standard format for citation.


